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Executive Summary

This grant has been extremely value-added for our community. It has provided the level of

support and infrastructure that allowed us to service our children in a greater way and

increased awareness [of military-connected student needs] so that we could program better.
Elementary Principal, July 2020

Operation THRIVE: Moving Beyond Resilience, a Norfolk Public Schools (NPS) project in
Norfolk, Virginia, supported by a DoODEA MCASP grant from fall 2015 through summer 2020,
met its goal that focused on the social-emotional needs of prekindergarten-Grade 8 students in 10
schools using three primary strategies: counseling, peer support, and family engagement. NPS
contracted for a highly specialized military student support counselor (MSSC) to be embedded
within the school district. The intent was for the MSSC to work directly with children, parents,
and school personnel on a daily basis to serve as an expert navigator, supporting military-
connected students and their families. The MSSC provided school-based services with goals of
decreasing disruptions during transitions and building resiliency in students so they are better
able to cope with and overcome the unique challenges of being military-connected. The MSSC
also worked with counselors and school staff at participating schools to build capacity and
provide professional development related to serving the needs of military-connected students. An
additional component of the counseling strategy included training on student peer support
programs. The project included student field trips and parent/community engagement training.

Operation THRIVE annually served an average of 1,849 military-connected students since 2015;
many grant activities also benefited their approximately 3,000 non-military-connected peers. Key
project accomplishments included:
e Capacity-building occurred for guidance counselors, teachers, and school data clerks
e Annually, an average of over 1,700 students went on field trips
e Recognition opportunities included: Month of the Military Family (November), Month of
the Military Child (April), resolutions, peer support clubs, and welcome clubs
e Grant impact sustainability established using the Virginia Purple Star Designation
Program for Schools with all grant schools awarded the designation.

The grant’s goal was to improve social-emotional outcomes for military-connected students. The
summative outcome measure for this goal was met: By June 2020, military-connected students
will express the same or greater level of satisfaction with school-based social-emotional support
using a sub-scale of indicators for 1) school connectedness, 2) academic press, 3) safety, and 4)
trust on the school district’s School Climate Survey as their non-military peers.

The grant resulted in other benefits for military-connected students and their families, including
improved relationships with base-provided support personnel, recognition of military-connected
children and their families, better military-connected student data through the addition of a
military-connected identifier and a data initiative, more resources for military-connected families
accessible through the school system’s homepage, and increased awareness and actions of school
personnel on behalf of their military-connected students.



Methodology and Evaluation Questions

Purpose of Study

The purpose of this study was to conduct an external evaluation of the NPS DoDEA grant
initiative across the five-year funding period. The external evaluation was required as a condition
of DoDEA funding. Per the original funding solicitation document (CFDA: 12.556):

Each project evaluation should include (1) the fidelity of program

implementation, (2) formative or process evaluation activities that provide

information to guide program improvement, and (3) a summative evaluation to

assess how the outcomes have addressed the academic needs. The evaluation

should help shape the project from inception. (p. 13-14)

Evaluation Questions

Three categories of questions focused the evaluation and appear below. Please see the evaluation
matrix (Appendix A) for additional detail.

The fidelity of implementation research questions was as follows:
e Has the strategy been implemented according to plan?
e To what extent were activities implemented with fidelity and quality?

The formative evaluation research questions were as follows:

e What proportion of eligible military-connected students are being served?

e Did delivery of the service improve?

e What factors have positively or negatively affected the implementation of
strategies/activities?

e What challenges have been faced in implementing professional development?

e What evidence exists that activities are having an impact on military-connected students’
social-emotional well-being?

e What steps have been taken to ensure the sustainability of strategies/activities?

The summative evaluation research question and outcome measures were as follows:
e To what degree have the social-emotional outcomes of military-connected students
improved?

o Summative Outcome Measure: By June 2020, military-connected students will
express the same or greater level of satisfaction with school-based social-emotional
support using a sub-scale of indicators for 1) school connectedness, 2) academic
press, 3) safety, and 4) trust on the school district’s School Climate Survey as their
non-military-connected peers. !

o Interim Indicators: Established a baseline (Year 1) and provided the following
targeted increases from baseline satisfaction with school-based social-emotional
support for military-connected students when compared to their non-military-
connected peers, by school: 2% (Year 2), 4% (Year 3) and 7% (Year 4), with a target
of 10% (Year 5).

' DoDEA approved the removal of the “by school” specification from the summative outcome measure on October
13, 2020 (Appendix A).



Evaluation Research Design

As noted in the previous section, this evaluation study consisted of three components: 1) a
fidelity of implementation study; 2) a formative evaluation study; and 3) a summative evaluation
study. Each of these components is described below (see Appendix B for study instruments).

Fidelity of Implementation Study

The purpose of the fidelity of implementation study was to ensure that the initiative’s strategies
were conducted as planned and as approved by the funding agency. It also checked to ensure that
targeted audiences were engaged. The fidelity of implementation study primarily used a
comparative analysis between the project plan as originally described in the NPS funding
application to the MCASP program and the project implementation records as represented by the
staff implementation logs, the MSSC service logs, NPS website log data, participation
documentation, evaluator professional development observations, annual project staff interview,
and school administrators’ annual feedback. Gaps between planned and actual implementation,
including deviations in timeline, are noted in interim and annual reports provided to NPS.

Formative Evaluation Study

The purpose of the formative evaluation study was to provide information to NPS to inform
improvements to program implementation. It also identified actions taken by project staff to
ensure the sustainability of strategies/activities beyond the grant funding period. Overall, this
study used a mixed methods approach to collect information that identified factors, either
internal or external, which affected the implementation of the initiative. The formative evaluation
study used data collected through the staff implementation logs; the MSSC service logs; program
participation documentation; training, parent, and student feedback forms; annual project staff
interview; and annual school administrators’ feedback. Through a descriptive analysis of these
data, barriers, successes, and sustainability-related factors were identified, and actions supporting
sustainability described.

Summative Evaluation Study

The purpose of the summative evaluation was to assess the degree to which the initiative met its
intended outcomes as described in the project plan. The summative evaluation study utilized a
primarily quantitative approach to respond to the key research question, with the primary source
of data being a climate survey with a military-connectedness item. A subscale of social-
emotional indicators for 1) school connectedness, 2) academic press, 3) safety, and 4) trust was
identified and used to respond to the research question.

Outputs, Outcomes, Impacts, and Transformative Results

Background

Approximately 25% of the 33,000 students attending NPS are military-connected. Children of
service members working at Naval Station Norfolk, Oceana Naval Air Station, Dam Neck Naval
Annex, Camp Allen, Camp Pendleton, Joint Expeditionary Base Little Creek/Fort Story, and
Medical Center Portsmouth—one of the largest Naval Hospitals on the East Coast—attend the
district’s schools. In addition, Norfolk also hosts many NATO-affiliated youth and the children
of numerous Special Forces, including multiple Fleet Antiterrorism Security Teams (FAST).
Two elite Marine Corps FAST Companies are located on Camp Allen.
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Military-connected youth experience similar stressors as their non-military-connected peers as
well as stressors specifically related to military life, including extended parental absence and
transitions that require adjustment to new environments.? These factors contribute to a high level
of both academic and social-emotional stress experienced by military-connected youth in NPS.
Due to the high number of schools struggling academically, resources were historically
concentrated on raising academic achievement, leaving few resources allocated to address school
climate and the social-emotional health of students. Long parent deployments (averaging 19
months) and high student mobility rates are routine in NPS. Continual attention to school climate
and the social-emotional needs of students struggling to acclimate was required to support the
social-emotional health of students.

Operation THRIVE sought to build capacity in NPS to create a community of thriving learners.
This grant prepared school staff in 10 schools (Table 1) to understand the challenges military-
connected students experience and provide support strategies that foster social-emotional
wellbeing through counseling, peer support, and parent/community engagement. This is an
ongoing need due to school and district personnel turnover. Professional development focused on
sustainable support strategies intended to improve school climate and help students move beyond
resilience when faced with challenges to thriving.

Table 1. Operation THRIVE Student Enrollment by School, SY2020

School Military- Non-Military- Total
Connected | Connected

Discovery at Lakewood 143 595 738
Bay View Elementary 108 518 626
Calcott Elementary 148 417 565
Camp Allen Elementary 150 223 373
Larchmont Elementary 162 435 597
Ocean View Elementary 170 398 568
Sewells Point Elementary 479 138 617
Tarrallton Elementary 245 107 352
Willard Model Elementary 82 437 519
Willoughby Early Childhood Center* 83 140 223
TOTAL 1770 3408 5178

*Willoughby began participation in the grant as an elementary school. In 2017, it was reconfigured into an early
childhood center.

2 Faran, M. E., Weist, M. D., Faran, D. A., & Morris, S. M. (2004). Promoting resilience in military children and
adolescents. In C. S. Clauss-Ehlers & M. D. Weist (Eds.), Community planning to foster resilience in children (pp.
233-246). New York, NY: Kluwer Academic/Plenum Publishers.



Outputs: Fidelity of Implementation and Process Data

The project was implemented according to plan with adjustments to reflect VDOE-mandated
action for a statewide school climate survey, the unexpected departure of the MSSC, and a state-
mandated COVID-related school closure in 2020. To assess fidelity of implementation,
implementation log data, complemented by professional development observations, project staff
interviews, and project documentation, were reviewed and compared to the project plan
presented in the grant narrative. A gap analysis was conducted by project goal and
strategy/activity using a simple crosswalk method. Table 2 contains highlights of aggregated
results across the grant period.

Table 2. Highlights of Goal-related Actions Across the Grant Term

Goal: Improve the social-emotional outcomes of military-connected students.

Strategy

Actions

Highlights

1. Counseling

1.1 Work directly with children, parents, and
school personnel on a daily basis and serve
as an expert “navigator” to support military-
connected students and their families,
including during transition and deployment.
(Years 1-5)

1.2 Support school-level capacity building
and development of schoolwide plans by
providing professional development to
teachers and counselors regarding issues
related to serving the needs of military
connected students and also to parents,
community members, caregivers, and
organizations providing extracurricular
activities and support (e.g., Armed Services
YMCA, MWR, Fleet and Family, and
Military Family Life Counselors). (Years 1-
5)

Across the five-year term of this grant:

All ten grant schools applied for and were
awarded VDOE Purple Star designations.
Among the criteria for earning this designation
are a student-led transition program and school-
wide professional development

408 faculty and staff members (potentially
duplicated) received professional development
to support military-connected students; 88%
reported being satisfied with the training they
received in the final year of the grant.

1,427 new military-connected students received
direct MSSC support

Top 3 MSSC support areas were: problem
solving, school resource, and other (e.g., special
education, family interactions)

3,885 visitors to the Operation THRIVE
website; the school system’s webpage banner
contains a military families resources link

2. Peer support/
mentoring

2.1 Implement an elementary peer support
program designed to increase awareness and
address school transitions and concerns
impacting mobile elementary school students
through a faculty-led model. (Years 2-5)

2.2 Implement a student-led, curriculum-
based peer support/ambassador program at
Discovery at Lakewood. (Years 2-5)

2.3 Fund student groups to travel to local
landmarks to build connections between
military and non-military students, families,
and community members. (Years 2-5)

Across the five-year term of this grant:

All schools established a point of contact for
teams who support S2S and other military-
connected activities

179 student ambassadors

On average, 1,712 students and 52 staff
members participated in field trips annually




3. Parent and 3.1 Hold literacy nights to allow families to Across the five-year term of this grant:

community make connections and find support through
engagement literature. (Years 2-5) Nine schools hosted 24 Tell Me a Story events
3.2 See also training for parents and for students and their parents, purchasing 1,800

community educators under Strategies 1 and | books
2. (Years 2-5)
District and school-level events to recognize the
military (e.g., Purple Up! Month of the Military
Family [Nov.]/Child [April - We Are Norfolk])

Process Data

Project staff worked collaboratively with district leaders, personnel, principals, counselors, and
teachers to review formative data, identify ongoing needs, and address several challenges to
improve implementation. Below are process data highlights from across the grant term.

Administrator Feedback. Across the grant term, project staff demonstrated responsiveness to
stakeholder feedback collected initially in focus groups and surveys. During Year 2, concern was
expressed that the MSSC time was limited, and there was confusion about the role of the
Military Family Life Counselor (MFLC), a position not financially supported by the DoDEA
grant. Through one-on-one meetings with building principals, project staff increased school
leaders’ knowledge of both military culture and the grant, often securing support for school
involvement. Concern about access to the MSSC continued through Year 4, with some schools
more effectively using the MSSC time. One school was comparatively less effective than other
grant schools at incorporating grant activities during the early years of the grant because of
multiple obligations related to the maritime studies focus, which competed for time. One-on-one
work with this school’s leaders resulted in grant activities being more fully embraced in the final
year of the grant. By Year 5, however, the MSSC and project staff were integral parts of all of
the schools’ communities, providing support to students, families, faculty, and staff.

Parent Climate Survey. Efforts at the district and school level resulted in increased parental
satisfaction as measured on the parent climate survey. The SY2016 (baseline) and SY2017
parent climate survey data showed that military-connected parents were not as satisfied with
school climate as non-military-connected parents. In SY2018 and SY2019, military-connected
parents’ expressed satisfaction equal to or greater than non-military-connected parents. During
this timeframe, intentional efforts to recognize, invite, and foster relationships with military-
connected students and their families increased. Visibility within the community of guest
readers, collaborative efforts, and sharing of positive “news that you can use” supported
relationship building.

Outcomes: Summative Evaluation

Operation THRIVE met its summative goal. This project’s single goal was to improve military-
connected student satisfaction with school-based social-emotional supports to be the same or
greater level of satisfaction as their non-military-connected peers, using subscale indicators for
1) school connectedness, 2) academic press, 3) safety, and 4) trust. During the funding period,
there was a change in the planned number of schools taking the survey and in the survey itself.
The final planned survey administration did not occur due to COVID-19 school closures,
resulting in use of the SY2019 survey data for the final outcome measure.



School Climate Survey Administration Changes

The school climate survey was designed to be used by students in Grades 3-5. Of the 10 schools
in the project, nine had Grade 3-5 students who could take the survey. The 10th school,
Willoughby, changed from an elementary school to an early childhood center during the grant,
and their students were too young to take the climate survey.

Two student school climate surveys were used during the grant period due to the state mandating
a climate survey in SY2019. In SY2016, SY2017, and SY2018, the survey used a five-level
rating scale; the SY2019 state-mandated school climate survey used a four-level rating scale.
Further, the SY2019 survey was administered at a different time and to a different sample of
students because the state provided flexibility to school principals.

Summative Data

The Operation THRIVE summative indicator was: By June 2020, military-connected students
will express the same or greater level of satisfaction with school-based social-emotional support
using a sub-scale of indicators for 1) school connectedness, 2) academic press, 3) safety, and 4)
trust on the school district’s School Climate Survey as their non-military-connected peers. The
Operation THRIVE summative indicator focused on the difference between military-connected
students and their peers’ satisfaction in the aggregate, while the interim indicators considered the
gains made from the baseline data by individual school (Appendix C). Nine out of 10 schools’
students took the survey; the tenth school is an early childhood center, and its students were too
young to take the climate survey. Table 3 presents summative indicator data. The summative
indicator was met.

Table 3. Operation THRIVE Summative Indicator Findings

Non-

Military- military

connected connected

Students Students Delta Target
Academic Press 3.32 3.30 0.02 Met
School Identification 3.15 3.12 0.03 Met
Safety 3.24 3.21 0.02* Met
Trust 3.38 3.34 0.05* Met
Overall Social Emotional Support 3.29 3.25 0.03* Met

* Rounding to two places beyond the decimal accounts for the apparent discrepancies.




Unplanned Benefits or Auxiliary Goals
NPS’s pursuit of successful implementation of this project yielded several unplanned benefits or
auxiliary goals. The following benefits were a direct result of the grant support.

Recognizing and Including the Military.
The most significant outcome of the grant
was the affirmation, awareness, and
support of military-connected children and - -
their families. Principals consistently L
shared in interviews conducted during the _ @
final summer of the grant that prior to
involvement in the grant, school personnel
lacked awareness of the unique needs of
military-connected students and their
families. Schools often did not know
when students would be transitioning out;
now there is better communication that

Sewells Point Elementary student (far right) who designed
the winning banner was recognized during the Veteran’s
helps school personnel support students. Day assembly.

The Month of the Military Child (April),
branded as “We are Norfolk,” expanded during the grant term to include student tours and an
evening program with vignettes to recognize military culture. During the final 18 months of the
grant, the Month of the Military Family (November) was launched; the School Liaison Officer
contributed posters for all schools; and the Student Military Banner Design contest was held with
the winning poster being produced (see photo). These recognition activities were complemented
by professional development that sensitized school staff to differences between military-
connected students and their non-military-connected peers.

Relationships cultivated during the grant period were prevalent in the principal interview
reflections. The MSSC was important for meeting the needs of military-connected students and
their families. This was especially true during high stress times, such as transition or deployment;
one principal said, “the MSSC was on it, getting word about families and welcoming them.”
Further the MSSC was the primary source of professional development for faculty and staff to
raise awareness of military connected students’ needs. The project director’s support and
encouragement also were integral to the program’s impact. One principal said the project director
“helps with questions and believes there are no silly questions,” so he is comfortable asking her.
Relationship building with students, families, school personnel, and the military have resulted in
greater awareness of and attention to military-connected students and their families.

Intentional efforts that reflect the unique culture of each school are now made to welcome
students transitioning to the schools. When balancing multiple priorities of the school, one
principal reflected that schools must “reiterate the importance of welcome, good-bye, and checks
and balance. Our testing cannot be more important than reaching up [sic] to the family.” Some
schools developed welcome activities for all students, while others targeted military-connected
children. For example, schools have “ambassadors” who provide tours to new students,
communicate areas for support, and provide information about Norfolk and the school
community. One school pairs an older student with a younger student (e.g., Sth grade and
kindergarten) for the tours, and they wear purple vests that a staff member customized to read,
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“Dolphin Military Ambassador.” Principals reflected that the peer support program provides
student leadership opportunities and students “meet and greet to help break the ice.” All of the
schools provide support during transition times for military-connected students; two other
schools have a welcome process in place for all students, regardless of military-connected status.

Intentional planning also highlights military presence in the school
community. For example, one principal selected two classes with
the highest percentage of military-connected students to participate
in an event where military volunteers in uniform read to the
students. For a literacy night, the special guest parent reader was a ('S
Navy Lieutenant Commander. A Navy Band assembly was the ¥

result of collaborative efforts of the Naval Station Norfolk Military l.h

School Liaison Officer and one principal. Through “Purple Up!,” o ) '
VDOE Purple Star designation, Month of the Military Family Willoughby ECC students
(November), Month of the Military Child (April), military-themed ‘};V:Z(el S:;gfif;gsfethe Navy
bulletin boards, website links, greater involvement of military '

personnel as guest readers at Tell Me a Story (TMAS), band

presentations, and so forth, the visibility of the military has been raised in the school. Most of the
principal interviewees shared this observation.

Military Data Quality Initiative. The focus on military data integrity was a systemic change as a
result of the grant. The military data specialist worked to ensure that every military-connected
student was counted by building capacity of the school data clerks at each building. The grant-
funded data specialist position was initially tasked with generating military enrollment and
transfer reports for school counselors and principals about military-connected students as well as
providing weekly reports to project staff and improving overall data quality. Despite the addition
of a military-identifier to student information, there was a need to cross reference siblings as
sometimes one sibling was identified, and another was not. The military data specialist worked
with school data clerks to establish routines so that data integrity was improved at each school
and clerks could generate and disseminate reports for their schools. The military data quality
initiative created a sustainable structure and increased ownership so that school-based personnel
now provide information to colleagues about military-connected students in their buildings.

Lessons Learned

Integrating grant activities into school communities was critical to the success of the project.
Principals shared that grant activities were not invasive, but rather they complemented each
school’s mission. When the project director coordinated activities such as TMAS or field trips,
she ensured that the activity occurred, yet the responsibility for making military-connected
students and family feel connected resided at the school level where “feet on the ground in
schools” made a difference to how people interacted and participated. According to the project
director, “some schools have higher military-connected percentages and recognize that military-
connected students want to fit in and be seen as part of the whole school; however, the grant
can’t function as a separate entity in the school and [only] meet the needs of the military-
connected.”
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Personnel turnover created temporary barriers to service delivery. The MSSC, as reported in
prior years, worked across schools resulting in some schools being pleased with training and
transition support and other schools perceiving that the MSSC was not as involved. When the
MSSC departed early in fall 2019, three individuals assumed responsibility for part of the
Operation THRIVE MSSC caseload and duties to provide support to 7 of the 10 schools. The
project director shared that during COVID-19 school closures, the MSSC funded through
Operation Break the Code offered services online (e.g., parent webinars), helped with meal
distribution, and sent emails through the principal to parents whose children had the military
identifier. The degree to which a school invests in grant activities often depends on the tone and
example set by the school’s leaders, so when new principals were assigned to buildings, the
project director invested additional time to introduce the grant and its activities to the new leader
and provided ongoing support during
their initial year. Two principals said
providing professional development to
new staff members was a need that
was continually addressed; as one
principal said, “Our cultural awareness
is high among staff.”

Learning was at the core of grant
activities. Operation THRIVE field
trips extended the reach of classroom
learning and provided informal

Academy for Discovery at Lakewood students engaged in a relationship-building opportunities.
workshop at East Carolina University’s Coastal Research Trips included visits to museums,
Studies center. Students explored Jockey’s Ridge as part of
their field learning experience.

farms, historical sites, performances,
planetariums, the zoo, and
universities. In Year 4, the project
director noted increased recognition of the learning value of the field trips, particularly because
grant funding allowed more students to attend them. The trips were integrated into the learning
experience. These extended learning opportunities outside the classroom allowed peers to
interact outside of school, build relationships, and develop school-world connections.

With the no-cost extension option offered by DoDEA, the grant was able to extend learning
offerings online through Camp Einstein: 39 military-connected students (half the camp’s
enrollment) attended a total of 158 online classes across a 2-week period. Music classes were
possible because grant funds purchased mini keyboards that were distributed to students
representing all nine elementary schools in the grant.

Challenges and Data Collection Issues

Program Challenges

Throughout the grant term, changes in leadership and personnel at the district and school levels
occurred. Although some staff turnover is expected, three superintendents have served, several
schools received new principals, and the MSSC departed in October 2019 when the grant close-
out was moved up to May 2020. With changes in leadership, there were lulls in messaging and
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modeling of what was expected within the schools and district. The MSSC’s departure was
addressed by working with the Military Child Education Coalition (MCEC) to revise the contract
for Military Student Transition Consultant Affiliate program training, support, and resources.
Three people prioritized and divided the some of the work previously done by the MSSC to serve
the schools, in addition to their regular position responsibilities, and participated in weekly
training meetings provided by MCEC.

To a degree, grant activities can be viewed as disruptive if they are not integrated into school
culture. Across the 10 schools, project staff had to find ways to integrate grant activities without
compromising instructional time. For example, some principals identified event timing as a
challenge when TMAS sessions were initially held at night; they found parent participation was
higher if the event was held during the school day. When school leaders were supportive, grant
activities became part of the school culture. In some cases, accessing the school was challenging
because the school had competing program focuses. Although the grant’s social-emotional focus
could complement schools’ work, at times in the early years of funding, the grant became more
of an obligation than an integral part of the school. By Year 5, many grant activities became part
of the culture of the schools (e.g., welcome clubs, student ambassadors, military recognition).
One principal shared that her school provided professional development related to meeting the
needs of military students and families to new teachers in fall 2020 (post-grant funding), while
another principal reflected, “school staff has taken ownership and takes pride in the military
connection.”

Data Collection Issues

The most notable data collection issue occurred in Spring 2020 because of mandated statewide
school closures in response to the COVID-19 pandemic. This affected the summative data
collection of the student school climate survey as well as other formative measures (e.g., parent
event feedback). Issues included:

e School Climate Survey: As reported in the 2019 Annual Report and discussed earlier in
this report, VDOE mandated a school climate survey that resulted in inconsistencies with
the population surveyed, survey timing, subscales, and rating scales that deviated from
baseline data. Further, the survey was not administered during the final year of the grant
due to COVID-19-related school closures. While instruction shifted to a remote delivery
model, the lack of robust internet access in students’ home environments and the
heightened stress level resulted in a decision not to administer the survey remotely.

e Parent Climate Survey: This survey had a low response rate in years when it was not
conducted districtwide. Year 4 was an “off year” and in Year 5 the survey was not
administered due to COVID-19-related school closures.

e Participant Counts: Due to the unexpected state-mandated school closures, planned field
trips and TMAS events were cancelled. This affected over 1,000 students who did not
attend planned field trips. Some teachers read TMAS books online to their students.

What will be Sustained and How?

Current Status of Funded Activities

Overall, grant activities were implemented as planned, with fidelity and quality. The MSSC was
not replaced after departing in early SY2020, so three individuals assumed this role for 7 of the
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10 schools, selected based on need. The project director reported that teachers and other NPS
personnel have better awareness of the needs of military-connected students and their families
and what they can do.

Funds were used to support a virtual Camp Einstein summer program for 39 military-connected
students during summer 2020. Through this offering, the project director learned that military-
connected children often have limited computer access due to sharing with siblings, so additional
technology was purchased to support remote learning.

Sustainability Plans

Sustainability planning for key grant-funded activities intensified during Year 4 and continued in
Year 5. The principals interviewed were committed to continuing many of the activities that
began as part of the grant. As one principal shared, her school will, “Keep rolling with much of
it, [because] once it is started, it can keep going.” The sustainability action plan focused on using
the VDOE Purple Star School designation to establish and sustain activities supporting military-
connected students. All ten schools have received the designation. According to the project
director, VDOE has increased awareness and efforts for meeting the needs of military-connected
students with the Purple Star designation program. This VDOE initiative established statewide
criteria of what it means to be a school that supports military-connected students. When schools
apply for the designation, the state reviews the application and validates their efforts. Meeting
the Purple Star criteria indicates supportive practices for military-connected students and their
families will be consistently applied. A requirement of the Purple Star School designation is a
central office point of contact for military-connected students and families, school-level point of
contact, student transition program, and district-level activities.> Additionally, the project
director identified free online, on-demand professional development on military-connected
student topics in the form of training modules from VDOE and Pennsylvania State University.

The project director worked with the military data specialist to support the military data
specialist’s work with school data clerks to create military student enrollment reports for school
staffs. Sustainable actions, discussions, and efforts include:

e Leadership: Relationships and actions established and strengthened during the grant
period include establishing central office level point of contact for military families,
school level champions of student clubs, and school leaders coordinating efforts with the
Naval Station Norfolk installation, Family Fleet Center and the United Way. For
example, principals have contact with the Naval Station Norfolk School Liaison Officer
and the Military Family Life Counselors; before the grant, they did not.

e Policy Change/Funding: The school system’s Department of Assessment, Research, &
Accountability created a full-time military data specialist position using Operation
THRIVE grant funds. Throughout the grant funding period, events (e.g., student tours
and STEM day at NSN) and practices (e.g., weblink for military families, annual School
Board resolution recognizing military-connected students and their families) have been
established that are expected to continue beyond the life of the grant. Procedurally, the
military-connected student identifier has been added to registration materials, and the
project director also reported increased efforts to align the military identifier in student
records with Impact Aid cards.

3 http://www.doe.virginia.gov/support/student family/military/va-psdp/index.shtml
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o Communication Strategies: In addition to increased awareness and communication with
the School Liaison Officer, Military Family Life Counselors, and installations, school
data clerks now produce reports for their school of military-connected student movement
in and out of the school and there is a prominent link on the NPS website for military
families to find relevant information. Another communication strategy is the involvement
of student ambassadors to welcome newcomers and support their transition into the
school community.

Two grant activities are unsustainable as currently designed without additional external funding.
The TMAS event is too expensive due to book costs; however, elements of the event are free to
implement, such as hosting family literacy activities and inviting a guest reader. Schools are
likely to continue with literacy nights and activities but without the distribution of free books;
however, some principals have identified alternative funding sources (e.g., contributor, parent
liaison, Title I funds) for books for TMAS. Additionally, grant-funded personnel positions—one
of which was a NPS position and the other was contracted—are not sustainable at this time.

e The MCEC contract position for the MSSC is cost prohibitive; however, three schools
will continue receiving MSSC services through another MCASP grant for SY2021 school
year. The school counseling personnel within schools frequently serve as the point of
contact for military-connected families and the student transition program coordinator as
both of these roles are required for the Virginia Purple Star designation. These personnel
will continue to apply what was learned during the grant-provided professional
development.

e The Military Data Coordinator full-time position will not continue.

Recommendations for Future Grantees and/or DoDEA

The grant’s design attended to both the needs of military-connected students and what was
required to build capacity within NPS to address those needs. At the start of the grant, NPS had
little knowledge related to supporting military-connected families. Project staff worked with the
community, military installations, and an outside vendor to launch the project while increasing
school personnel’s knowledge and understanding of what makes a meaningful impact for
military-connected students and their families. While it can be tempting to maximize funding to
the schools with materials and programs, building the capacity of existing school personnel
ensures that the grant has a lasting impact.

NPS required better data about which students were military-connected. The district invested in a
military data specialist who built the capacity of school data clerks at each building to generate
reports about military-connected student data. Further, when instruction shifted to a remote
delivery model during the COVID-19 closure, this identifier expedited messaging to families of
military-connected students and helped with follow-up on students needing additional assistance
with online learning (e.g., tutor.com) and/or military resources available to support them. This
practice is easily replicated by other school districts using grant funding.
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Appendix A: Evaluation Matrix

The evaluation matrix has been refined during the five-year grant. Revisions are documented by striking threugh the text that is being
revised, and the revision is in blue text.
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Goal 1: Improve social-emotional outcomes of military-connected students.

Strategy 1: Counseling; Strategy 2: Peer support/mentoring; Strategy 3: Parent and community engagement

Fidelity of Strategy Implementation

Evaluation Question(s) | Data Collection Activities Data Collection Instruments Benchmark Indicators

Data Collection Schedule

Strategy 1: Counseling:
The Military Student Support Counselor will:

1. work directly with children, parents, and school personnel on a daily basis and serve as an expert “navigator” to support
for military-connected students and their families, including during transition and deployment;

2. support school-level capacity building and development of schoolwide plans by providing professional development to
teachers and counselors regarding issues related to serving the needs of military dependent students and also to parents,
community members, caregivers, and organizations providing extracurricular activities and support such as the Armed
Services YMCA, MWR, Fleet and Family, and Military Family Life Counselors.

2015-2020

Has the strateav b 1. Logs/documentation on 1. Staff implementation logs 1. 1mol tati
fas the strategy been implementation maintained by the and/or records - Implementation
implemented Project Director, MSTC, MFLC, SLO, alignment with project

according to plan? plan; data elements

School Counselors, and Parent !
include:

Liaison, which are compared to
project plan and timeline. - % Ceountof hours the
MSTC is engaged in
supporting military-
connected students
(i.e., making school
visits, direct contacts
with students,
providing professional
development, making
counseling referrals,
marketing
services/resources),
by school

- Count of military-
connected parents
directly engaged by
MSTC, by school

- Count of page views
on project website

- Count of school staff,
including teachers,

1. Years 1- 5; collect three
times annually: End of fall
semester, end of spring
semester, and end of
summer semester
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trained to support
military-connected
students

To what extent were
activities implemented
with fidelity and
quality?

1. Evaluator observes representative
training sessions to assess training
quality & alignment with project goals

2. Professional development &
instructional support documentation
(training agendas, handouts)
reviewed by evaluator for consistency
with project plan.

3. Interview with project staff; foeus
group .dISSESS OR-With SFS 100
survey-with-school administrator

telephone interviews (5-6 schools)

Local Systemic Change
through Teacher
Enhancement Professional
Development Observation
Protocol (Horizon Research,
2000)

Implementation logs and
project documentation

Discussion protocols

1. Average rating of
3.5 or higher across
quality indicators for
teacher professional
development

2. Implementation
alignment with activity
plan (e.g., training
focused on transitions)

3. Perceived
quality/value of
services provided to
students;
implementation
alignment with project
plan

1. Years 2-5; minimum 2
training events per year

2. Year 2-5; collect three
times annually: End of fall
semester, end of spring
semester, and end of
summer semester

3. Years 2-5; annually.
Note that project staff will
also be interviewed in
Year 1.

Strategy 2 — Peer Support/Mentoring

1. Implement an elementary peer support program designed to increase awareness and address school transitions and concerns
impacting mobile elementary school students through a faculty led model.

2. Implement a student-led, curriculum-based peer support/ambassador program at Discovery at Lakewood

3. Fund student groups to travel to local landmarks to build connections between military and non-military students, families, and

community members.

2015-2020

Has the strategy been
implemented
according to plan?

1. Logs/documentation on implementation
maintained by the Project Director, MSTC,
MFLC, SLO, School Counselors, and
Parent Liaison, which are compared to
project plan and timeline.

1. Staff implementation logs
and/or records

1. Implementation
alignment with project
plan; data elements
include:

- Count of students
participating in
elementary and
middle school
support
programs, by
school

1. Years 1- 5; collect three
times annually: End of fall
semester, end of spring
semester, and end of
summer semester

18




To what extent were
activities implemented
with fidelity and
quality?

1. Evaluator observes representative peer
support events to assess alignment with
project goals

2. Activity documentation (training
agendas, handouts) reviewed by evaluator

3. Interview with project staff; focus-group

fth-school
administrator telephone interviews (5-6
schools)

1. Field notes prepared by
evaluator

2. Implementation logs and
project documentation;
shared online folder of
documentation collected by
Project Director

3. Discussion protocols

1. Implementation
alignment with activity
plan (training for
students to support
peers; participation of
faculty/parent teams)

2-3. Perceived
quality/value of
services provided to
students;
implementation
alignment with project
plan

1. Years 2-5; minimum 2
events per year

2. Year 2-5; collect three
times annually: End of fall
semester, end of spring
semester, and end of
summer semester

3. Years 2-5; annually.
Note that project staff will
also be interviewed in
Year 1.

Strategy 3-Parent and Community Engagement

1. Hold literacy nights to allow families to make connections and find support through literature.
2. See also training for parents and community educators under Strategies 1 and 2.

2015-2020

Has the strategy been
implemented
according to plan?

1. Logs/documentation on implementation
maintained by the Project Director, MSTC,
MELGC.-SLO,-School-Gounselors,-andfor

Pareni—l:msen— which are compa;red to
project plan and timeline.

1. Staff implementation logs
and/or records

1. Implementation
alignment with project
plan; data elements
include:

- Count of literacy
nights held
annually, by
school

- Count of military-
connected
parents and
students in
attendance, by
event and school

1. Years 1- 5; collect three
times annually: End of fall
semester, end of spring
semester, and end of
summer semester

To what extent were
activities implemented
with fidelity and
quality?

1. Evaluator observes selected literacy
events to assess alignment with project
goals

2. Event documentation (training agendas,
handouts) reviewed by evaluator

3. Interview with project staff; focus-group

annuakHeedbaek-survey-with-school

1. Field notes prepared by
evaluator

2. Project documentation shared
in online folder by Project Director

3. Discussion protocols

1-2. Implementation
alignment with activity
plan (military
installation leaders as
volunteer readers,
distribution of books to
families)

1. Years 2-5; Minimum
once annual observation

2. Years 2- 5; collect
three times annually: End
of fall semester, end of
spring semester, and end
of summer semester
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administrator telephone interviews (5-6
schools)

3. Perceived
quality/value of
services provided to
students;
implementation
alignment with activity
plan

3. Years 2-5; Annually

Process Monitoring of Ongoing Implementation

Evaluation Question(s) Data Collection Activities

Data Collection Instruments

Benchmark Indicators

Data Collection Schedule

Strategy 1 — Counseling

2016-2020

1. Military connected students
participating in counseling
activities logged by project staff,
counselors

What proportion of eligible
military students being
served?

1. Federal impact aid
form/implementation log
placed in shared online folder
by MSTC.

1. Indicator of count of
military-connected
students engaged in
counseling activities/
count of military-
connected students,
by school

1. Years 2-5: Collect

three times annually:
End of fall semester,

end of spring

semester, and end of

summer semester

1. Staff report satisfaction with

training

Parents rate degree of

satisfaction with the grant-

funded supports/resources

3. Students rate degree of
satisfaction with grant-funded
counseling support

4. Evaluator conducts group
interview with project staff and
schooladministraters— |
feedback survey with-school
administrator telephone
interviews (5-6 schools)

Did delivery of the service
improve? 2

1. Staff training feedback form
(point of service)

2. Parent feedback form (point
of service)

3. Student feedback form (point
of service)

4. Discussion protocols
prepared by external
evaluator.

1. Satisfaction rating
for teacher
professional
development
supported by this
grant

2. Parent satisfaction
rating with general
school level supports
for their children
(Source: CHKParent
Survey MSTC
Survey) and with
project-funded
counseling services

3. Student satisfaction
rating with project-

1-3. Years 2-5: Following

each event/interaction

4. Years 2-5: Annually.
Note the interview with

project staff will also take

place in Year 1.
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funded counseling
services

4. Open-ended
feedback on
satisfaction with
training and school-
level implementation,
including school-wide
plan

What factors have positively
or negatively affected the
implementation of
strategies/activities?

What challenges have been
faced in implementing
professional development?

Ongoing monitoring to assess
for factors affecting
implementation, including
barriers and successes.
Evaluator conducts interview
with project staff and feeus
group .d'SEESS oR-with ;E ding
survey-with-school
administrator telephone
interviews (5-6 schools)

Staff implementation logs.
Interview and focus group
protocols developed by
evaluator.

1-2. Factors affecting
implementation (i.e.,
challenges,
successes)

1.Years 2-5: Collect three
times annually: End of fall
semester, end of spring
semester, and end of
summer semester

2. Years 2-5: Annually.
Note the interview with
project staff will also take
place in Year 1.

What evidence exists that
activities are having an
impact on military-connected
parents’ perceptions of
school climate?

School-level data collection
from parents about their
perceptions of school climate.

absenteeism;-diseiplinary

District parent climate survey

1. Parent perceptions
of student safety,
school involvement,
communication,
academic press,
school administration,
and student-teacher
relationships.

1. Years 1-5: Collect
annually. Year 1 provides
baseline data
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- Average military-
connected student
grades, by school

1. Ongoing monitoring of 1. Staff implementation logs. . 1.  Years 2-5: Collect
What steps have bgen t.a.ken implementation to assess for 2. Interview and focus group 1,2. Fgctors/practlces three times annually:
to ensure the_sg§ta|nab|l|ty of steps taken to ensure protocols developed by promc_)tlng . End of fall semester,
strategies/activities? sustainability. evaluator. sustainability end of spring
2. Evaluator conducts interview semester, and end of
with Project Director and feeus summer semester
group-discussion-with 2. Years 2-5: Annually
administraters-annual feedback
survey-with-school
administrator telephone
interviews (5-6 schools) to
collect data on sustainability
practices.
Strategy 2 — Peer Support/Mentoring 2016-2020
. - 1. Military connected students 1. Federal impact aid form; . 1. Years 2-5: Collect
W.h.at proportion of §I|g|ble participating in peer support implementation 1..I'nd|cator of count of three times annually:
mllltary?students being programs, including S2S, log/documentation placed in mllltary-connected. End of fall semester,
served? JS2S, and ES2S shared online folder by students engaged in end of spring
Project Director. peer S“pp‘.’f” total semester, and end of
count of military- summer semester
connected students,
by school
Did delivery of the service 1. S;Ltjig?anétsi or: tv?/i::ihdeeg;gﬁt?f 1. (E)‘;ftt:iivnitcga)edback form (point 1. Student satisfaction | 1-2. Years 2-5: At time of
improve? funded peer support/mentoring | 2. Parent feedback form (point rating with project- service
programs of service) funded peer 3. Years 2-5: Annually
2. Parents rate degree of 3. Discussion protocols support/mentoring
satisfaction with the grant- prepared by external programs
funded peer support/mentoring evaluator. 2. Parent satisfaction
3. Evaluator conducts interview rating with general

with project staff and diseussion
ith- buildi -

school administrator telephone
interviews (5-6 schools)

school level supports
for their children
(Source: GHK-Parent
Survey) and with
project-funded peer
support/mentoring
programs

4. Open-ended
feedback on
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satisfaction with
project-funded peer
support/mentoring
programs

What factors have positively
or negatively affected the
implementation of
strategies/activities?

What challenges have been
faced in implementing
professional development?

Ongoing monitoring to assess
for factors affecting
implementation, including
barriers and successes.
Evaluator conducts interview
with project staff and feeus
group 'dISSl:SS oR-with bﬁ uilding
survey-with-school
administrator telephone
interviews (5-6 schools)

Staff implementation logs.
Interview and focus group

protocols developed by
evaluator.

1-2. Factors affecting
implementation (i.e.,
challenges,
successes)

1.Years 2-5: Collect three
times annually: End of fall
semester, end of spring
semester, and end of
summer semester

2. Years 2-5: Annually.
Note the interview with
project staff will also take
place in Year 1.

What evidence exists that
activities are having an
impact on military-connected
parents’ perceptions of
school climate?

School-level data collection
from parents about their
perceptions of school climate.

absenteeismdiseciplinary

District parent climate survey

1. Parent perceptions
of student safety,
school involvement,
communication,
academic press,
school administration,
and student-teacher
relationships.

1. Years 1-5: Collect
annually. Year 1 provides
baseline data
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What steps have been taken
to ensure the sustainability of
strategies/activities?

Ongoing monitoring of
implementation to assess for
steps taken to ensure
sustainability.

Evaluator conducts interview
with Project Director and feeus
administrators-annual-feedback
survey-with-school
administrator telephone
interviews (5-6 schools) to
collect data on sustainability
practices.

1. Staff implementation logs.

2. Interview and focus group
protocols developed by
evaluator.

1,2 Factors/practices
promoting
sustainability

1. Years 2-5: Collect
three times annually:
End of fall semester,
end of spring
semester, and end of
summer semester

2. Years 2-5: Annually

Strategy 3-Parent and Commu

nity Engagement

2016-2020

What proportion of eligible
military students being
served?

1.

Count military-connected
parents participating in parent
workshops/activities as logged
by project staff

1. Attendance rosters;
implementation log placed in
shared online folder by Project
Director.

1. Indicator of count of
military-connected
parents engaged with
program/ total count
of military-connected
parents, by school

1. Years 2-5: Collect
three times annually: End
of fall semester, end of
spring semester, and end
of summer semester

Did delivery of the service
improve?

Parents rate degree of

satisfaction with the grant-

funded parent/community

engagement activities

Evaluator conducts interview

with project staff and-discussion
ith- buildi L

school administrator telephone
interviews (5-6 schools)

1. Parent feedback form (point
of service)

2. Discussion protocols
prepared by external
evaluator.

1. Parent satisfaction
rating with general
school level supports
for their children
(Source: GHK Parent
Survey) and with
project-funded
parent/community
engagement

2. Open-ended
feedback on
satisfaction with
project-funded
parent/community
engagement

1. Years 2-5: At time of
service

2. Years 2-5: Annually

What factors have positively
or negatively affected the
implementation of

strategies/activities?

Ongoing monitoring to assess
for factors affecting
implementation, including
barriers and successes.

Staff implementation logs.
Interview and focus group
protocols developed by
evaluator.

N —

1-2. Factors affecting
implementation (i.e.,
challenges,
successes)

1. Years 2-5: Collect
three times annually: End
of fall semester, end of
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What challenges have been
faced in implementing
professional development?

Evaluator conducts interview

with project staff and diseussion
ith buildi temini

school administrator telephone

interviews (5-6 schools)to
collect data on factors

spring semester, and end
of summer semester

2. Years 2-5: Annually

What evidence exists that School-level data collegtlon 1. District parent climate survey 1. Parent perceptions | 1. Years 1-5: Collect
o X from parents about their .
activities are having an . . of student safety, annually. Year 1 provides
. . perceptions of school climate. - -
impact on military-connected | ; isciphi school involvement, baseline data
parents’ perceptions of Fefe#aJrs—extFaeumeular communication,
school climate? mveWement—and—aeaéeme academic press,
. it school administration,
FegHJar—enga,gement—wi{th and student-teacher
) ivities{defi relationships.
atleastthree __A_Ve{:ag.e_d.a_ys
! ; - ; ,
-Y%-of-military-
connected-students-in
extracurricularclubs;
by-sehool
-Average-numberof
E'SE'FI'. ary-offenses
as-defi ea b.y.u ©
EE.EI.“E o Virginia) len
students;by-school
A o
connected-student
grades;by-schoel
Ongoing monitoring of 1. Staff implementation logs. . 1. Years 2-5: Collect
What steps have been taken implementation to assess for 2. Interview and focus group 1, 2. Factors/practices three times annually:

to ensure the sustainability of
strategies/activities?

steps taken to ensure
sustainability.

Evaluator conducts interview
with Project Director and foeus
group .dISSl:SS oR-with :
survey-with school
administrator telephone
interviews (5-6 schools) to

protocols developed by
evaluator

promoting
sustainability

End of fall semester,
end of spring
semester, and end of
summer semester

2. Years 2-5: Annually
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collect data on sustainability
practices.

Annual Summative Measures

Goal 1

Summative Outcome

Improve social-emotional outcomes of military-connected students.

By June 2020, military-connected students will express the same or greater level of satisfaction with school-based social-
emotional support using sub-scale of indicators for 1) school connectedness, 2) academic press, 3) safety, and 4) trust on the
school district’'s School Climate Survey as their non-military peers;-by-sehesl.

Year 1 Interim Indicator

Establish baseline School Climate Survey data disaggregated by military / non-military dependents.

Year 2 Interim Indicator

By June 2017, military-connected students will express a 2%* increase from baseline in the level of satisfaction of school-based
social-emotional support using sub-scale of indicators for 1) school connectedness, 2) academic press, 3) safety, and 4) trust
on the school district’'s School Climate Survey, by school.

Year 3 Interim Indicator

By June 2018, military-connected students will express a 4%* increase from baseline in the level of satisfaction of school-based
social-emotional support using sub-scale of indicators for 1) school connectedness, 2) academic press, 3) safety, and 4) trust
on the school district's School Climate Survey, by school.

Year 4 Interim Indicator

By June 2019, military-connected students will express a 7%* increase from baseline in the level of satisfaction of school-based
social-emotional support using sub-scale of indicators for 1) school connectedness, 2) academic press, 3) safety, and 4) trust
on the school district's School Climate Survey, by school.

*Placeholder targets until baseline collection occurs in SY2015-16.
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Appendix B: Instruments

Consent Notices
Project Staff Informed Consent Notice

My name is Dr. Patricia Moore Shaffer, and | am leading an evaluation study of the Operation THRIVE
initiative at the request of Norfolk City Public Schools. The school division is implementing this initiative to
build capacity in the city’s schools to create a community of thriving learners. This grant will prepare
school staff to understand the challenges that military dependent students experience, and support
strategies that foster social-emotional wellbeing through counseling, peer support, and parent/community
engagement. The school division received a grant in 2015 from the DoDEA to support this initiative.

As a project staff member, | would like to invite you to participate in a group interview this spring. Topics
for discussion include:

o How the implementation of Operation THRIVE has aligned with the project plan; as part
of this discussion, we will update strategies/actions in the evaluation matrix

o Feedback on your satisfaction with training and school-level implementation of
counseling services and professional development supported through Operation THRIVE

o Feedback on satisfaction with project-supported peer support/mentoring programs, such
as Elementary Student to Student

o Feedback on satisfaction with parent/community engagement activities supported
through Operation THRIVE, including literacy nights

o Factors affecting the implementation of Operation THRIVE activities

o Factors/practices that promote the sustainability of activities introduced through
Operation THRIVE

Although you probably won’t benefit directly from participating in this study, we hope that NPS students
will benefit by your contributions to this study.

It is your choice to participate in this study. Participation, non-participation or withdrawal will not affect
your employment with NPS in any way. Even if you choose to participate, you may quit being in the study
at any time or decide not to answer any question you are not comfortable answering. There is no
apparent risk or benefit to your participation in the evaluation. NPS students may benefit indirectly by your
contributions to this study. All information you contribute will be held confidential.

Contact Dr. Patricia Moore Shaffer, external evaluator, patricia.shaffer@shafferevaluation.com or 703-
582-9749 no later than [insert date], if you do not want to participate in this evaluation study. Thank you
for your consideration.

Dr. Patricia Moore Shaffer
External Evaluator
Shaffer Evaluation Group
112 Martin Lane

Alexandria, VA 22304

School Administrators Informed Consent Notice
My name is Dr. Patricia Moore Shaffer, and | am leading an evaluation study of the Operation THRIVE
initiative at the request of Norfolk City Public Schools. The school division is implementing this initiative to

build capacity in the city’s schools to create a community of thriving learners. This grant will prepare
school staff to understand the challenges that military dependent students experience, and support
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strategies that foster social-emotional wellbeing through counseling, peer support, and parent/community
engagement. The school division received a grant in 2015 from the DoDEA to support this initiative.

As an administrator at a school participating in Operation THRIVE, | would like to invite you to participate
in a focus group discussion this spring. The topics we will discuss will include:

o Perceived quality/value of services provided to students through Operation THRIVE

o Feedback on your satisfaction with training and school-level implementation of
counseling services and professional development supported through Operation THRIVE

o Feedback on satisfaction with project-supported peer support/mentoring programs, such
as Elementary Student to Student

o Feedback on satisfaction with parent/community engagement activities supported
through Operation THRIVE, including literacy events

o Factors affecting the implementation of Operation THRIVE activities

o Factors/practices that promote the sustainability of activities introduced through
Operation THRIVE

Although you probably won’t benefit directly from participating in this study, we hope that NPS students
will benefit by your contributions to this study.

It is your choice to participate in this study. Participation, non-participation or withdrawal will not affect
your employment with NPS in any way. Even if you choose to participate, you may quit being in the study
at any time or decide not to answer any question you are not comfortable answering. There is no
apparent risk or benefit to your participation in the evaluation. NPS students may benefit indirectly by your
contributions to this study. All information you contribute will be held confidential.

Contact Dr. Patricia Moore Shaffer, external evaluator, patricia.shaffer@shafferevaluation.com or 703-
582-9749 no later than [insert date], if you do not want to participate in this evaluation study. Thank you
for your consideration.

Dr. Patricia Moore Shaffer
External Evaluator
Shaffer Evaluation Group
112 Martin Lane
Alexandria, VA 22304

Data Collection Instruments
Feedback Forms

a. Training Event Evaluation Form
Please help the school division and grant staff assess the quality of the event you attended. Norfolk
Public Schools and grant staff want to learn more about your opinions as part of our effort to assess
our support and services for teachers in order to improve what we offer to teachers in the future. This
form should take less than 5 minutes to complete. Participation in completing the survey is voluntary;
your responses will remain confidential.

1. Which school did you represent in this workshop?
[select grant school or other]

2. Please rate each statement from "Strongly Agree" to "Strongly Disagree." If the statement is not
applicable, please mark N/A.
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Strongly
Agree

Neutral

Strongly
Disagree

N/A

Overall Program

1. The objectives of the training
were made clear.

2. My needs were considered in the
planning of this training event.

3. The training event activities were
well organized.

4. Training event activities were
effective in holding my interest.

5. There were ample opportunities
to network and learn from
colleagues.

7. Overall, the training event was of
high quality.

Training Facilitators

8. Training event facilitators were
knowledgeable.

9. The training event facilitators
used instructional techniques that
facilitated my learning.

12. The training event facilitators'
overall effectiveness was high.

Relevance of training event

15. | felt that my time attending the
training event was well spent.

16. | can immediately use what |
learned in this training event.

17. My participation in the training
event improved my ability to teach.
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18. Participation in training event
activities helped me develop my
leadership abilities.

19. Ideas and skills introduced in this
training event will be effective in
improving student engagement and/or
learning.

Military-Connected Strategies

20. The professional development
increased my knowledge and
understanding about the unique
challenges faced by military-
connected students and families.

21. The professional development
increased my knowledge about
resources and information to support
military-connected students in the
school and classroom.

22. Participation in the training
supported my ability to determine
military-connected student academic
status and needs.

23. The training provided strategies to
support military-connected students
during transitions-moving and
changing schools, parent
deployments, etc.

24. The training provided strategies
for communication with military-
connected parents.

25. Participation in the training
prepared school leadership staff to
actively support military-connected
students and their families in our
school.

3. What were the strengths of this training event?
4. What changes or improvements would you suggest to the training event facilitators?

5. What type of device did you use to complete this survey?
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Answer options: Cell phone, Tablet device (iPad, Kindle Fire, Surface, etc.), Computer (desktop
or laptop), Other (Please specify)

Thank you for your feedback.

b. Parent Feedback Form [paper and online formats|

Parents of military-connected students are asked to complete this survey. Norfolk City Public Schools wants
to learn more about your opinions as part of our effort to improve our support and services for military-
connected students. The survey should take less than 5 minutes to complete the questions. There are no
“right” or “wrong” answers to any of the questions. Your participation in this survey is voluntary and
confidential.

Thank you very much for your help!

[page break]

Tell us about yourself and your family

1.

4.

Please check below the school in which your child is enrolled.

[List of grant schools plus “other’]

Please check below the grade in which your child is enrolled.

OK 01 02
O3 04 a5
06 a7 08

With what branch of military service are you and/or your spouse/partner affiliated? Affiliation might be
through past or present active service, participation in the reserve, member of civil service, or as a
contractor.

Army

Air Force
Coast Guard
Navy

Marines

O O O o o od

Neither my spouse nor | have any affiliation with the military through past or present active
service, participation in the reserve, member of civil service, or as a contractor.

Did your family move to Norfolk after the end of last school year?

OYes 0O No
31



5. Were you or your spouse/partner deployed during all or part of this current school year?

OYes O No

[If the last answer option is checked, the survey will be concluded for that participant.]

Tell us about your experience with your child’s school

6. How much did pa+ticipation-in the following activities make atterding school a mere positive
experience for your child?

<Reverse—with Very Positive

first...

Add Website and Beth Mills, Not at All

Military Student Counselor> Positive A Bit Positive Positive Very Positive
School welcome packet O a O O

School tour at time of

X ) O O O O
registration
Ready Room O O O O
Bulletin boards for military-
connected students and O O O O
families
Buddy program/student O O O O
ambassadors
Literacy nights for military O O 0 O
families

7.  What does this school do that best supports military families and students?

8. How could this school improve its support for ef-military families and students?

Thank you for responding to this survey. Your input is appreciated!

c. Student Feedback Form
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Military-Connected Student Feedback Form

Military-connected students in 3™ through 5" grade are asked to complete this survey. Norfolk City Public
Schools wants to learn more about your opinions about your school's support and services for military-
connected students in order to improve what we offer to students in the future. The survey should take less
than 5 minutes to complete the questions. There are no “right” or “wrong” answers to any of the questions.
Thank you very much for your help!

-Tell us about yourself

1. What is the name of your school?

[pull down menu of schools, plus “other”]

2. What grade are you in? Please check one only.

O3 04 o5

Tell us about your experience as a military-connected student

3. Did your family move to Norfolk after the end of last school year?

OYes 0[O No

4. Was at least one of your parents or caregivers deployed during all or part of this current school year?

OYes [ No

Tell us about services or support you received

5. How much did yeur-participation-in the following activities make attending school a mere positive
experience? fyou-did-notparticipate, please select"did-not participate.”

Not at All Did Not
Positive A Bit Positive Positive Very Positive Participate
School welcome packet O O O O O
School tour at-time-of
; ) O O O O O
registration
Ready Room O | O O O
Bulletin boards for military-
connected students and O O O O O
families
Buddy program/student O O O O O
ambassadors
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Literacy nights-for military 0 O O 0O
families

6. What does this school do that best supports military students?

7. How could this school improve its support of military students?
Thank you for completing this survey!
Training Observation Form

BACKGROUND INFORMATION

Project: Date of Observation:

If you are submitting two professional development observations for this date, indicate whether this was
the first or second.

Location Session observed. O

Observer Approximate Duration of Observation:

[7 1 hour [J 3 hours
[1 2 hours ] half day
Observer's Role in Project: [1 Lead Evaluator 1 Other

Topic/Subject Targeted by Session

SECTION ONE: CONTEXTUAL BACKGROUND AND ACTIVITIES

In this section, please fill in the circles that best describe the session. For each item, be sure to fill in all
responses that apply.

I. Session Demographics
A. What is the total number of participants attending this session?
[11-5106-10 1 11-20 1 21-50 11 51-100 [ More than 100

B. Please describe the targeted subject(s)/grade level(s)/audience for this professional
development session.

1. This session was intended to improve the teaching of: (select all that apply)
[0 Elementary

[0 Middle grades

[0 High school

Subject:

2. Participants were:
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[] Teacher leaders
[0 Other (non-lead) teachers
[0 Administrators

[1 Other (Please specify.)

C. Please describe the major presenters/facilitators for this particular one-hour to half-day
professional development session.

1. Indicate the number of presenters/facilitators in each gender and race/ethnicity category.

African- American Indian Asian or White (not
American (not or Alaskan Pacific Hispanic Hispanic Other
Hispanic-origin) Native Islander origin)
Male
Female

2. Indicate the number of presenters/facilitators for this particular session with each affiliation.

Regular
Full-Time ; Other
or Part- Tea"hefs District cher Universit  University Business / Non-

. on Special : District ; Industry o
Time ; Superviso y Content  Educatio ; District
Assignmen Personne Professional
Classroo t r | Faculty n Faculty S Personne
m I

Teachers

Il. Session Context

In a few sentences, describe the session you observed. Include: (a) whether the observation covered a
partial or complete session, (b) whether there were multiple break-out sessions, and (c) where this
session fits in the project's sequence of professional development for those in attendance.

lll. Session Focus

A. Indicate the primary intended purpose(s) of this professional development session based on
the information provided by the project staff or session organizer/facilitator.

1. . (Be sure to
complete Category : Sub/ect content and Category VlI A Likely lmpact on PartICIpants Capacity to
Provide High-Quality content Literaey-Instruction, in Section Two of the protocol.)
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00 2. Explicit attention to classroom pedagogy/designated instructional materials focused on content
literacy. (Be sure to complete Category IV: Exploring Pedagogy/Instructional Materials and Category
VII.A: Likely Impact on Participants’ Capacity to Provide High-Quality content Literacy Instruction in
Section Two of the protocol.)

[1 a. Creating a vision of effective content literacy instruction

[1 b. Understanding student thinking/learning about English;-mathematics;-social-studies—and-science
content

[ c. Learning how to use specific instructional materials in the classroom
[J d. Learning how to use technology in the classroom.

[ e. Learning pedagogical/classroom management strategies

[1 f. Considering issues of access, equity, and diversity

[1 3. Explicit attention to strategies/issues/roles of teacher leaders, principals, or others in leadership
positions. (Be sure to complete Category V: Leadership content and Category VII.B: Likely Impact on
Participants’ Leadership Capacity, in Section Two of the protocol.)

0 4. Other major purposes:

0 a. Orientation to the project

[0 b. Assessing participants’ knowledge/skills

(1 c. Building professional networks among educators

[0 d. Promoting/exploring reflective practice

[1 e. Developing the capacity of participants to use technology

(1 f. Involving administrators and/or other school/district personnel in the reform process

B. Indicate the major content area(s) addressed in this professional development session,
whether increasing content knowledge was a stated purpose or the subject content was simply a
vehicle for achieving other purposes.

—1-Reading
-3 Mathematics
L 4_Science

(] 6. Other:

[0 7. Specific subject content not included as either an explicit focus or a vehicle for achieving other
professional development purposes.

IV. Professional Development Activities
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A. Indicate the major activities of participants in this session. When choosing an "umbrella"
category, be sure to indicate subcategories that apply as well. For example, if you mark "formal
presentations," indicate by whom.

[0 1. Listened to a formal presentation by:
[ a. Session presenter/facilitator
[1 b. Participant(s)
[1 2. Engaged in discussions/seminars/reporting out structured as:
[ a. Entire group led by presenter/facilitator
[0 b. Entire group led by participant(s)
[J c. Subsets of the group

[0 3. Engaged in problem solving/investigation focusing on disciplinary content, pedagogy, and/or reform
issues

[0 4. Read about disciplinary content, pedagogy, or reform issues

[0 5. Wrote about disciplinary content, pedagogy, or reform issues

B. Indicate the major professional development approaches used in this session.
[ Workshop/institute/course/seminar

[1 Receiving formal professional development via technology

[1 Study groups/“kit clubs”/discussion groups/school-based meetings

[1 Coaching/mentoring

[ Other:

C. Comments

Please provide any additional information you consider necessary to capture the activities or context of
this professional development session. Include comments on any feature of the session that is so salient
that you need to get it "on the table" right away to help explain your ratings.

SECTION TWO: RATINGS

In Section One of this form, you documented what occurred in the session. In this section, you are asked
to use that information, as well as any other pertinent observations, to rate each of a number of key
indicators in six different categories, from 1 (not at all) to 5 (to a great extent). Note that any one session
is not likely to provide evidence for every single indicator; use 6, “Don't know” when there is not enough
evidence for you to make a judgment. Use 7, “N/A” (Not Applicable) when you consider the indicator
inappropriate given the purpose and context of the session. For example, a session that focuses on
engaging teachers in inquiry may choose not to address classroom applications. In that case, key
indicator #8 under Category | (Design), “The design of the session provided opportunities for teachers to
consider classroom applications of resources, strategies, and techniques,” would be rated “N/A,” rather
than “not at all.”

Similarly, there may be entire rating categories that are not applicable to a particular session. For
example, categories lll, IV, and V (content) and Overall Ratings VIIA (Likely Impact on Participants’
Capacity to Provide High Quality content Literacy Instruction) and VIIB (Likely Impact on Participants’
Leadership Capacity) each have a box to check when the entire rating category is judged to be

37



inappropriate for the session7. Categories | (Design), Il (Implementation), and VI (Culture of the
Professional Development Session) are ones in which specific indicators may be “not applicable,” but the
overall category should routinely be rated for any observation.

Note that you may list any additional indicators you consider important in capturing the essence of this
session and rate these as well.

Use your “Ratings of Key Indicators” (Part A) to inform your “Synthesis Ratings” (Part B). It is important to
indicate in “Supporting Evidence for Synthesis Ratings” (Part C) what factors were most influential in
determining your synthesis ratings and to give specific examples or quotes to illustrate those factors.
Section Two concludes with ratings of the likely impact of professional development, and a capsule
description of the session.

I. Design
To a ,
Not At Great Don’t N/A
All Know
Extent

A. Ratings of Key Indicators

1.The design of the session
incorporated tasks, roles, and
interactions consistent with a spirit
of investigation.

2.The instructional strategies and
activities used in this session
reflected attention to participants’
experience, preparedness, and/or
learning styles.

3.The session effectively built on
participants’ knowledge of content.
Teaching, learning, and/or the
reform process.

4.The strategies in this session were
appropriate for accomplishing the
purposes of the professional
development session.

5.The design of the session reflected
careful planning and organization.

6.The design of the session included
“framing” the activity to help
participants understand the
purpose of the session and where it
fits into the larger professional
development picture.

7.The design of the session
encouraged a collaborative
approach to learning.

8.The design of the session provided
opportunities for teachers to
consider classroom applications of
resources, strategies, and
techniques.

9.Adequate time and structure were
provided for “sense-making”
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including reflection about concepts,
strategies, issues, etc.

10. Adequate time and structure were
provided for participants to share
experiences and insights.

11. Adequate time and structure
were provided for wrap-up.
12. Other:

B. Synthesis Rating
1 2 3

Design of the
session not
at all
reflective of
best practice
for
professional
development

C. Supporting Evidence for Synthesis Rating:

Il. Implementation

Not At
All

A. Ratings of Key Indicators

1.Formal presentation(s)
included in the session were
carried out effectively.

2.The facilitator(s)’
contributions during the
course of the session
enhanced the quality of the
session.

3.The facilitator(s) effectively
modeled questioning
strategies that are likely to
enhance the development of
conceptual understanding
(e.g., emphasis on higher-
order questions, appropriate
use of “wait time,” identifying
prior conceptions and
misconceptions.)
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Design of the
session
extremely
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best practice
for
professional
development

To a ,
Great E:gvz
Extent
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4.The facilitator(s)’
background, experience,
and/or expertise enhanced
the quality of the session.

5.The facilitator(s)’
management style
enhanced the quality of the
session.

6.The pace of the session was
appropriate for the purposes
of the professional
development and the needs
of adult learning.

7.The session modeled
effective assessment
strategies.

8.0Other:

B. Synthesis Rating

1 2 3 4 5
Implementation Implementation
of the session of the session
not at all extremely
reflective of reflective of
best practice best practice
for professional for professional
development development

C. Supporting Evidence for Synthesis Rating:

I1l. Content

Complete this category if: a) increasing content knowledge was a key purpose of this session; b) content
was a vehicle for accomplishing other professional development purposes; or c¢) inadequate coverage in
this area acted as a barrier to accomplishing other stated purposes of the session.

If neither of these apply, check here X and skip to category IV.

To a ,
Not At Great Don’t N/A
All Know
Extent

A. Ratings of Key Indicators

1. Content was
appropriate for the purposes
of the professional
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development session and
the backgrounds of the
participants.

2. Content was sound
and appropriately presented/
explored.

3. Participants were
intellectually engaged with
important ideas relevant to
the focus of the session.

4. Facilitator(s)
displayed an understanding
of content concepts (e.g., in
their dialogue with
participants).

5. Content was
portrayed as a dynamic
body of

knowledge continually
enriched by conjecture,
investigation, analysis,
and/or proof/justification.

6. Depth and breadth
of attention to content was
appropriate for the purposes
of the session and
participants’ needs.

7. Elements of content
area abstraction (e.g.,
symbolic

representations, theory
building) were included
when it was important to do
SO.

8. Appropriate
connections were made to
other areas of content
discipline, to other
disciplines, and/or to real-
world contexts.

9. Extent of "sense-
making" of content was
appropriate for the purposes
of the session and the needs
of adult learners.

10. Other:

B. Synthesis Rating
1 2 3

41



Content of Content of

session not session
at all extremely
reflective of reflective of
current current
standards for standards for
content area content area
education education

C. Supporting Evidence for Synthesis Rating:

IV. Exploring Pedagogy

Complete this category if: a) exploring classroom practice/instructional materials was a key purpose of
this session; or b) lack of/inadequate coverage in this area acted as a barrier to accomplishing other
stated purposes of the session.

If neither of these apply, check here X and skip to category V.

To a ,
Not At Great Don’t N/A
All Know
Extent

A. Ratings of Key Indicators

1. Depth and breadth of
attention to student
thinking/learning were
appropriate for the
purposes of the session
and participants’ needs.
2.Depth and breadth of
attention to classroom
strategies were appropriate
for the purposes of the
session and participants’
needs.
3.Depth and breadth of
attention to instructional
materials intended for
classroom use were
appropriate for the purposes
of the session and
participants’ needs.

4.Facilitator(s) displayed an
understanding of
pedagogical concepts (e.g.,
in their dialog with
participants).

5.Participants were

intellectually engaged with
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important ideas relevant to

classroom practice.
6.Extent of “sense-making”

about classroom practice

was appropriate for the

purpose of the session and

the needs of adult learners.
7.0Other:

B. Synthesis Rating

1 2 3 4 5
Pedagogical Pedagogical
content of the content of the

session not session
at all extremely
reflective of reflective of
current current
standards for standards for
content area content area
education education

C. Supporting Evidence for Synthesis Rating:

V. Leadership content

Complete this category if exploring strategies/issues/roles of teacher leaders, principals, or others in
leadership positions was a key purpose of the session.

If not, check here [_] and skip to category VI.

To a ,
Not At Great Don’t N/A
All Know
Extent

A. Ratings of Key Indicators

1.Information on principles of
effective staff development
was sound and appropriately
presented/explored.

2.Information on strategies for
mentoring/coaching peers
was sound and appropriately
presented/explored.

3.Information on how to be a
reform advocate at the
school/district level was
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sound and appropriately
presented/explored.

4. Facilitator(s) displayed an
understanding of leadership
concepts (e.g., in their dialog
with participants).

5.Participants were
intellectually engaged with
important ideas relevant to
the focus of the session.

6.Participants were given
adequate opportunity to
consider how the content of
the session applies to their
particular leadership role.
7.0Other:

B. Synthesis Rating
1 2 3

Leadership
content not at all
appropriate for
preparing
participants to be
school/district
leaders of
content area
education

C. Supporting Evidence for Synthesis Rating:
VL. Culture of the Professional Development Session

Not At
All

A1. Ratings of Key Indicators

1.Active participation of all
was encouraged and
valued.

2.There was a climate of
respect for participants’
experiences, ideas, and
contributions.

3.Interactions reflected
collegial working
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Leadership
content highly
appropriate for

preparing
participants to
be
school/district
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content area
education

To a
Great
Extent

Don’t

Know N/A



relationships among
participants
4.Interactions reflected
collaborative working
relationships between
facilitator(s) and
participants.
5.Participants were
encouraged to generate
ideas, questions,
conjectures, and
propositions.
6.Participants
demonstrated a
willingness to share ideas
and take intellectual
risks.
7.Intellectual rigor,
constructive criticism,
and the challenging of
ideas were evident.

A2. Respect for Diversity

Based in the culture of a professional development session, observers are generally able to make
inferences about the extent to which there is an appreciation of diversity among participants (e.g.,
their gender, race/ethnicity, and/or cultural background). While direct evidence that reflects

particular sensitivity or insensitivity toward diversity is not often observed, we would like you to
document any examples you do see.

If any examples were observed, please check here X and describe below.

B. Synthesis Rating

1 2 3 4 5
Culture of the Culstgge;iglthe
session interfered facilitated
with engagement
2 engagement of
of participants as ici
P participants as
. members of a
professional fessional
oarming pr:) essiona
community e
community

C. Supporting Evidence for Synthesis Rating:

VII. Overall Ratings of the Session

While the impact of a single professional development session may well be limited in scope, it is important
to judge whether the session is likely to help move participants in the desired direction. For ratings in
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Sections A and B below, consider all available information (i.e., your previous ratings of design,
implementation, content, and culture; related interviews; and your knowledge of the overall professional
development program) as you assess the likely impact of this session. Feel free to elaborate on ratings
with comments in the space provided.

A. Likely Impact on Participants’ Capacity to Provide High Quality content area Instruction

Consider the likely impact of this session on the participants’ capacity to provide high quality
content area instruction. Select the response that best describes your overall assessment of the
likely effect of this session in each of the following areas.

[ ] Not applicable (The session did not focus on building capacity for classroom instruction.)

Mixed
or
Negative Neutral Positive | Don't
Effect Effect Effect Know N/A

1.Participants’ ability to identify and
understand important ideas about
content area

2.Participants’ understanding of how
students learn.

3.Participants’ ability to plan/provide
content area instruction

4.Participants’ ability to use the provided
instructional materials

5.Participants’ self-confidence as
instructors of content area.

6.Professional networking among
participants with regard to content area
instruction.

Comments (optional):

B. Likely Impact on Participants’ Leadership Capacity

If the session included any teacher leaders, principals, or others in leadership positions, consider the
likely impact of this session on their leadership capacity. Select the response that best describes your
overall assessment of the likely effect of this session in each of the following areas. Please note that even
if an element was not addressed explicitly, it might have a negative or positive effect on leadership
development, depending on whether it was modeled well or poorly.

__Not applicable (The session did not include teacher leaders, principals, or others in leadership
positions.)

Mixed
or
Negative Neutral Positive | Don't
Effect Effect Effect Know N/A
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1.Leader's knowledge and understanding
of content area.

2.Leaders’ knowledge and understanding
of effective classroom practice.

3.Leaders’ ability to convey to others a
vision of effective classrooms that
promote content area.

4.Leaders’ understanding of teachers’
prior knowledge and areas where
teachers have difficulty.

5.Leaders' understanding of adult
learners

6.Leaders’ understanding of the reform
process.

7.Leaders’ ability to plan/implement
exemplary professional development.

8.Leaders' confidence in serving in
leadership roles.

9.Professional networking among leaders
with regard to leadership issues.

Comments (optional):
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C. Capsule Description of the Quality of the Professional Development Session

In this final rating of the session, consider all available information about the session, its context
and purpose, and your own judgment of the relative importance of the ratings you have made.
Select the capsule description that best characterizes the session you observed. Keep in mind
that this rating is not intended to be an average of all the previous ratings but should encapsulate
your overall assessment of the quality and likely impact of the session. Please provide a brief
rationale for your final capsule description of the session in the space provided.

[] Level 1: Ineffective Professional Development

There is little or no evidence of participant thinking or engagement with important ideas of
content area instruction. Session is highly unlikely to enhance the capacity of participants
to provide high quality content area instruction or to be effective leaders of content area
instruction in the school(s)/district(s). Professional development appears to be either
(select one below):

L] Passive “Learning”

Session is pedantic and uninspiring. Participants are passive recipients of
information; material is presented in a way that is inaccessible to or inappropriate
for many of the participants.

] Activity for Activity’s Sake

Participants are involved in hands-on activities or other individual or group work,
but it appears to be activity for activity’s sake. Session lacks a clear sense of
purpose and/or a clear link to the conceptual development of participants.

Level 2: Elements of Effective Professional Development

Session contains some elements of effective practice in professional development, but
there are serious problems in the design, content, and/or implementation given the
purposes of the session. For example, the content is presented in a way that would
reinforce misconceptions or the pace is clearly too rapid for meaningful participant
engagement. Overall, the session is very limited in its likelihood to enhance the capacity
of most participants to provide high quality content area instruction or to be effective
leaders of content area instruction in the school(s) / district(s).

[] Level 3: Beginning Stages of Effective Professional Development (Select one below.)
[1Low3 [ ] Solid 3 [ ] High 3

Professional development is purposeful and at times effective, but there are weaknesses,
ranging from substantial to fairly minor, in the design, content, or implementation of the
session. For example, participants’ expertise is not well-utilized; or participants are not
given sufficient opportunity to reflect on what they are learning. Overall, the session is
somewhat limited in its likelihood to enhance the capacity of participants to provide high
quality content area instruction or to be effective leaders of content area instruction in the
school(s)/district(s).

[] Level 4: Accomplished, Effective Professional Development

Facilitation is skillful and participants are engaged in purposeful work (e.g., investigations,
discussions, presentations, reading) designed to deepen their understanding of important
content area concepts; enhance their pedagogical skills and knowledge; increase their
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ability to use the designated instructional materials; or to enhance their leadership skills.
The facilitator(s) implement the professional development session well and participants’
contributions are valued, but adaptation of content or format in response to participants’
needs and interests may be somewhat limited. The session is quite likely to enhance the
capacity of most participants to provide high quality content area instruction or to be
effective leaders of content area instruction in the school(s)/district(s).

[] Level 5: Exemplary Professional Development

Facilitation is skillful, and participants are highly engaged in purposeful work (e.g.,
investigations, discussions, presentations, reading) designed to deepen their
understanding of important content area concepts; enhance their pedagogical skills and
knowledge; increase their ability to use the designated instructional materials; or to
enhance their leadership skills. The session is artfully implemented, with flexibility and
responsiveness to participant needs/interests. The session is highly likely to enhance the
capacity of participants to provide high quality content area instruction or to be effective
leaders of content area instruction in the school(s)/district(s).

Please provide your rationale for the capsule rating:

Interview and Focus Group Discussion Consent Protocol

Thank you for taking time today to speak with us today about the Norfolk City Public Schools Operation
THRIVE grant project. The purpose of Operation THRIVE is to build capacity in Norfolk Public Schools to
create a community of thriving learners. This grant will prepare school staff to understand the challenges
that military dependent students experience, and support strategies that foster social-emotional wellbeing
through counseling, peer support, and parent/community engagement. The school division received a
grant in 2015 from the DoDEA to support this initiative.

My name is and | am the external evaluator. Today, | would like to
ask you several questions pertaining to the services that supported military-connected students in this
school division. These will help, in part, with the development of the grant’s annual evaluation report.

Please know that there is no “right” answer, and we encourage you to respond to each question. We deeply
appreciate your time. Our conversation today will last no longer than one hour.

I am audio-recording today’s discussion for the purpose of transcribing your comments for analysis. Please
know that all responses will remain confidential. This means that your responses will only be shared with
other members of the evaluation team, and we will ensure that any information we include in our report
does not identify you as the respondent. You are free to withdraw from this discussion at any time without
penalty.

Before we begin our conversation, | have some group norms that | am asking each of you observe:

1. First, please do not identify other people (students, teachers or administrators) by name when you
talk. You might say instead, for example, “a middle school girl,” “a math teacher at my school,” or “my
principal.”

2. Secondly, respect everyone’s point of view. | don’t expect you to agree with one another about

everything, and there are no right or wrong answers to my questions. Everyone’s contributions are
valuable.
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3. Because your comments are being recorded, | need one person to speak at a time. You do not have
to raise your hand; just wait until the person who is speaking stops before you begin.

4. Finally, please do not repeat or discuss comments made during this session with others. Please do
not repeat or discuss with other students/parents/staff/military service providers what members of
your group may say. If you are asked, you may say that the group talked about ways to improve
student learning, but please keep specific remarks confidential.

Did you have any questions for me before we begin?

Project Staff Interview Discussion Guide

3. Through this conversation, we hope to learn more about how the project has been implemented,
including specifically what has been implemented at this stage in the project, and the successes
and challenges associated with implementation. Let's begin with direct services provided by the
Military Student Support Counselor. This position is intended to work directly with children, parents,
and school personnel on a daily basis and serve as an expert “navigator” to support for military-
connected students and their families, including during transition and deployment.

a. Can you describe what has taken place across participating schools during this academic
year?

Can you share any successes with this activity?

Have there been challenges with this activity? How were these challenges resolved?

What actions supporting this strategy are planned for the upcoming year?

If grant funding for this program stopped at the end of this school year, what aspects of this

activity would continue? How?

©cooo

4. The Military Student Support Counselor also supports of school-level capacity building and
development of school-wide plans by providing professional development to teachers and
counselors regarding issues related to serving the needs of military dependent students.

a. Can you describe what has taken place across participating schools during this academic
year?

Can you share any successes with this activity?

Have there been challenges with this activity? How were these challenges resolved?
What actions supporting this strategy are planned for the upcoming year?

If grant funding for this program stopped at the end of this school year, what aspects of this
activity would continue? How?

poovo

5. Another Operation THRIVE strategy is to implement an elementary peer support program
designed to increase awareness and address school transitions and concerns impacting mobile
elementary school students through a faculty led model.

a. Can you describe what has taken place across participating schools during this academic
year?

Can you share any successes with this activity?

Have there been challenges with this activity? How were these challenges resolved?

What actions supporting this strategy are planned for the upcoming year?

If grant funding for this program stopped at the end of this school year, what aspects of this

activity would continue? How?

poovo

6. There are grant plans for the implementation of a student-led, curriculum-based peer
support/ambassador program at Discovery at Lakewood.
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Can you describe what has taken place at Lakewood during this academic year?

Can you share any successes with this activity?

Have there been challenges with this activity? How were these challenges resolved?
What actions supporting this strategy are planned for the upcoming year?

If grant funding for this program stopped at the end of this school year, what aspects of this
activity would continue? How?

©Qo oo

7. Another Operation THRIVE strategy is to hold literacy nights to allow families to make
connections and find support through literature.

a. Can you describe what has taken place across participating schools during this academic
year?
Can you share any successes with this activity?
Have there been challenges with this activity? How were these challenges resolved?
What actions supporting this strategy are planned for the upcoming year?
If grant funding for this program stopped at the end of this school year, what aspects of this
activity would continue? How?

pooo

8. Another grant strategy is to provide professional development regarding issues related to the needs
of military dependent students to parents, community members, caregivers, and organizations
providing extracurricular activities and support such as the Armed Services YMCA, MWR, Fleet
and Family, and Military Family Life Counselors.

a. Can you describe what has taken place across participating schools during this academic
year?

Can you share any successes with this activity?

Have there been challenges with this activity? How were these challenges resolved?
What actions supporting this strategy are planned for the upcoming year?

If grant funding for this program stopped at the end of this school year, what aspects of this
activity would continue? How?

pooo

9. From your perspective as a project administrator, what do you perceive is the most valuable
contribution this grant makes to military-connected students?

10. How can the implementation of Operation THRIVE be improved next year? Which of these
improvements do you intend to implement next year?

11. Are there any other comments you’d like to offer?

School Administrators Focus Group Discussion Guide (2016, 2017)

1. We are interested to learn about your satisfaction with what has been implemented so far as a
result of grant funding and also to learn about the successes and challenges associated with
implementation. Let's begin with direct services provided by the Military Student Support
Counselor. This position is intended to work directly with children, parents, and school personnel
on a daily basis and serve as an expert “navigator” to support for military-connected students and
their families, including during transition and deployment.

a. Can you describe if and how this activity is taking place in your schools?

b. How satisfied are you with the services provided to military-connected students?

c. Can you share any successes with this activity?

d. Have there been challenges with this activity? How were these challenges resolved?
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e. If grantfunding for this program stopped at the end of this school year, what aspects of this
activity would continue? How?

The Military Student Support Counselor also supports the development of school-level capacity
building and development of school-wide plans by providing professional development to teachers
and counselors regarding issues related to serving the needs of military dependent students.

Can you describe if and how this activity is taking place in your schools?

How satisfied are you with the services provided to military-connected students?

Can you share any successes with this activity?

Have there been challenges with this activity? How were these challenges resolved?

If grant funding for this program stopped at the end of this school year, what aspects of this
activity would continue? How?

®Pao oo

Another Operation THRIVE strategy is to implement an elementary peer support program
designed to increase awareness and address school transitions and concerns impacting mobile
elementary school students through a faculty led model.

Can you describe if and how this activity is taking place in your schools?

How satisfied are you with the services provided to military-connected students?

Can you share any successes with this activity?

Have there been challenges with this activity? How were these challenges resolved?

If grant funding for this program stopped at the end of this school year, what aspects of this
activity would continue? How?

®o0TO

There are grant plans for the implementation of a student-led, curriculum-based peer
support/ambassador program at Discovery at Lakewood. [Question directed to Lakewood
administrator only]

Can you describe if and how this activity is taking place?

How satisfied are you with the services provided to military-connected students?

Can you share any successes with this activity?

Have there been challenges with this activity? How were these challenges resolved?

If grant funding for this program stopped at the end of this school year, what aspects of this
activity would continue? How?

®o0TQ

Another Operation THRIVE strategy is to hold literacy nights to allow families to make
connections and find support through literature.

a. Can you describe if and how this activity is taking place?

b. How satisfied are you with the services provided to military-connected students?

c. Can you share any successes with this activity?

d. Have there been challenges with this activity? How were these challenges resolved?

e. If grant funding for this program stopped at the end of this school year, what aspects of this

activity would continue? How?

Another grant strategy is to provide professional development regarding issues related to the needs
of military dependent students to parents, community members, caregivers, and organizations
providing extracurricular activities and support such as the Armed Services YMCA, MWR, Fleet
and Family, and Military Family Life Counselors.

Can you describe if and how this activity is taking place?

How satisfied are you with the services provided to military-connected students?

Can you share any successes with this activity?

Have there been challenges with this activity? How were these challenges resolved?

If grant funding for this program stopped at the end of this school year, what aspects of this
activity would continue? How?

PoO0TO
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From your perspective as an administrator of a participating school, what do you perceive is the
most valuable contribution this grant makes to military-connected students?

Are there any recommendations you might offer to project administrators on how to improve the
Operation THRIVE initiative?

Are there any other comments you’d like to offer?
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School Administrator Survey (2018, 2019)

S¥19 NPS Thrive Administrator Feedback

Background Information

Operation THRIVE is a grant program awarded by the Department of Defense Education Activity to
Morfolk Public Schools in 2015. As an administrator in a participating school, we are asking for
your feedback on implementation activities that have taken place in your school. This form should
take no longer than 20 minutes to complete.

This feedback is an important part of the program evaluation being conducted by The Shaffer
Evaluation Group. External evaluation is a requirement of the grant program funded by DODEA.
Your responses will only be shared with the evaluation team, and we will ensure that amy
information we include in our final report does not identify any respondent. You are free to
withdraw from the feedback survey at any time. If you have any questions about this survey andlor
related the evaluation of Operation THRIVE, please contact Dr. Jennifer Hindman at
jenny.hindman{fshafferevaluation.com.

Please click next to continue to the feedback form.

Thank you for your participation!

S¥19 NPS Thrive Administrator Feedback

Military Student Support Counselor Services

‘We are interested to learn about your satisfaction with what has been implemented by the Military
Student Support Counselor (MSTC, Beth Mills) who is a school-based field agent with experience
and knowledge about military culture. This position is intended to work directly with children,
parents, and school personnel and serve as an expert “navigator" to support for military-connected
students and their families, including during transition and deployment. The Military Student
Support Counselor also supports the development of school-level capacity building and
development of school-wide plans by providing professional development to teachers and
counselors regarding issues related to serving the needs of military dependent students and
supports schoolldistrict activities.

* 1. Did Beth Mills, MSTC, provide services to your school?

fes

Ha
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3 MPS Thrive Administrator Feedback

Military Student Support Counselor Services

2. How has Beth Mills worked with your school?

3. What successes with this activity can you share?

4. What challenges with this activity have been experienced this year?

* 5. Owerall, how satisfied are you with these services?
Very safisfied

Satisfied
tmsher satisfied nor dissatisied
sz atich

Wery dissabisfied

6. Please enter any additional comments related to the grant-provided Military Student Support Services
Counselor in the space bedow.
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Another Operation Thrive strategy is to implement a peer support program (e525, j525, peer
ambassadors) designed to increase awareness and address school transitions and concerns
impacting mobile school students through a faculty led model. Other activities might include
student field trips or military-connected schoolldivision activities.
* 7_ Did your school implement a peer support program, which may also include field trips and other
ities?
ves - glementary level

Yes « seoondary [eved

4 MPS Thrive Administrator Feedback

Peer Support Programs

8. What does the peer support program look like in your school?

9. What successes with this activity can you share?

10. What challenges with this activity have been experenced this year?
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* 11. Owerall, how satisfied are you with this program model?

12. Please enter any additional comments related to this grant's peer support-related offering in the space
hebow.

or Feedback

Another grant strategy is to provide professional development regarding issues related to the
needs of military-connected students and families. Examples of professional development include,
but are not limited to: the Saturday MCEC Staff Team training, the middle school student to student
program training, or MSTC training at your school.

* 13. Was professional development related to military students or family needs provided?
Yes

MPS Thrive Administrator Feedback

Professional Development

14. Please describe the professional development activity (e.g., Saturday Staff Team Training in Movember,
training for student-led student-to-student program in middle schoal).
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15. What successes with this activity can you share?

16. What challenges with this activity hawe been experienced this year?

* 17. Overall, how safisfied are you with this program model?
Very satisfied
Satisfied
eigher satished nor dissatisfed
Dissatished

Wery dissatified

18. Please provide any additional comments about the grant-provided professional development in the
space belomw.

Activities engaging students' families were offered through the grant. For example, Tell Me a Story
connected literacy and parent engagement.

* 19. Were parent engagement (e.g.. Tell Me a Siory) activities offered by the grant to youwr school's families?
e

MNPS Thrive Adminisirator Feedback
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Parant Engagemeant

20. Please describe the parent engagement (e.g., Tell Me a Story) activity in your school.

21. What successes with this activty can you share?

22 What challenges with this activity have been experienced this year?

* 23. Overall, how satisfied are you with the parent engagement offering?
Wery safsfied

24. Please use the space below to share any additional reflections about the grant-provided parent
engagement.

S¥19 NPS Thrive Administrator Feedback
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* 25 Which of the following grant-funded strategies/resources would be beneficial 1o your schools
stakeholders to be continued after grant funding ends in 20207

|__ Services af a Miktary Student Suppert Counselor

|: BSZS, 525 peer ambassadors (Peer Support)

[] Fied trip ancfar miltary-connected actities: (Pees Suppart)

[ ] Projessiored development on mesting the needs of militansconnected studsnts
[ Parer Engagement (e.g.. Tel Me a Story)

[ Othes iplease specity)

* 26. What plans do you have to sustain activities/strategies that the grant provided after the grant funding
ends?

27. From your perspective as an administrator of a participating school, what do you perceive is the most
valuable contribution this grant makes to military-connected students?

* 28. What recommendations, if any, do you hawve for the project administrators on how to improve the
Operation Thiive initiative ?
I: | kv no recommendations o offer at thes Sme.

I__ | vaould like to mace the: following recommendation]s):

29. What additional comments would you like to add?

School Administrator Telephone Interview (2020)

NPS 15: Project THRIVE Final Year Principal Telephone Interview

Read: Thank you for taking time today to speak with us today about your involvement with the
Department of Defense Education Activities (DoDEA) grant NPS received in 2015 to support the social-
emotional needs of military-connected students

My name is , and | am the external evaluator. Today, | would like to ask you several
questions pertaining to the services that supported military-connected students in Norfolk Public Schools.
These will help, in part, with the development of the grant’s final evaluation report. Please reflect on this
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year as well as what has occurred throughout your involvement with the Project THRIVE if it spans multiple
years.

Please know that there is no “right” answer, and we encourage you to respond to each question. We deeply
appreciate your time. Our conversation today will last not last longer than 20-minutes.

Please know that all responses will remain confidential. This means that your responses will only be shared
with other members of the evaluation team, and we will ensure that any information we include in our report
does not identify you as the respondent. You are free to withdraw from this discussion at any time without
penalty.

A couple of items, do | have your permission to record this interview so that | can refine my notes, the
recording will be immediately deleted. Also, please try to avoid using people’s names. You may say a first
grader or the guidance counselor.

1. To get started, share with me your experiences with Project THRIVE.

a. PROBE: Years with the grant in your schools

2. What Project THRIVE activities have been most effective in helping to meet the goal of

supporting the social-emotional needs of students, especially military-connected students and

families?
a. PROBE: How have the activities had a positive impact on the social-emotional wellbeing
of military-connected students?
b. What were some unexpected benefits of being involved in Project THRIVE?

What was a highlight of being involved in this program?

What were some challenges?

5. What has become part of the culture/institutionalized that will continue next year?

a. PROBE: services of MSTC type person, peer support clubs, field trips, professional
development on supporting military-connected students, parent engagement, celebrating
military families/students

6. How will these be funded/supported?

7. Overall using a 1-5 scale with 1 being low and 5 being high; how satisfied are you with the
following components of the Project THRIVE grant (throughout your involvement with the grant)?
You can also say not applicable.

a. MSTC/MSTA

b. Peer Support Program (€S2S, jS2S, peer ambassadors)

c. Field trips

d. Professional development

e. Parent Engagement offerings (TMAS)

f.  Purple Star Designation

8. In thinking about this interview, what else would you like me to know that | have not asked yet?

hw
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Appendix C: Interim Qutcome Indicator Data

The Year 4 interim outcome indicator is also presented since state-mandated school closures
precluded the collection of Year 5 data. The Year 4 outcome indicator stated: By June 2019,
military-connected students will express a 7% increase from baseline in the level of satisfaction
of school-based social-emotional support using a sub-scale of indicators for 1) school
connectedness, 2) academic press, 3) safety, and 4) trust on the school district’s school climate

survey, by school. This target was not met. Baseline and SY2019 data for both military-

connected and non-military connected students appear in Table 4 with positive percentage point
changes appearing in bold text. Although five schools demonstrated gains related to social-

emotional support when compared to the baseline, no schools met the target.

Table 4. Year 4 Interim Indicator Findings

School* SY2016 SY2019 Percentage Point Interim
Change from Baseline Target
Military- | Non-military- | Military- | Non- Military- | Non- 7%
Connected | Connected Connected | military- Connected | military- Increase
Connected Connected
Bay View 80.4% 80.8% 80.2% 82.8% -0.2% 2.0% | Not Met
Calcott 82.4% 83.0% 79.9% 78.9% -2.5% -4.1% | Not Met
Camp Allen 80.2% 84.8% 83.5% 83.3% 3.3% -1.5% | Not Met
E;ﬁ:s% at 80.2% 79.0% 85.3% 85.0% 5.1% 6.0% | Not Met
Larchmont 82.2% 82.6% 78.7% 80.5% -3.5% -2.1% | Not Met
Ocean View 80.6% 83.3% 72.9% 75.9% -7.7% -7.4% | Not Met
Sewells Point 82.6% 83.4% 83.3% 83.1% 0.7% -0.3% | Not Met
Tarrallton 84.6% 83.8% 85.7% 85.5% 1.1% 1.7% | Not Met
Willard Model 75.2% 74.8% 80.3% 78.5% 5.1% 3.7% | Not Met

* The 10th school, Willoughby, was converted from an elementary school to an early childhood center in 2017.

Subsequently, students were too young to take the climate survey, so no data are presented.
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