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INTRODUCTION

Study Purpose

The purpose of this study was to conduct an independent research study of Central Florida
college-going students and families with a targeted focus on the Latino community. Data was
collected through focus groups and surveys on how students select and plan career pathways.
Findings from this study inform recommendations on how to provide career services that are
attuned to students’ cultures, strengths, and aspirations, and aligned with the needs of the local
labor market.

A logic model, which demonstrates the relationships between institutional challenges and
project strategies, outputs, and outcomes, is presented in Figure 1. This logic model originally
was presented in the grant application to J.P. Morgan Chase Foundation.



Fig. 1. Project PODER Logic Model
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Study Design

This study was guided by a series of research questions that examined factors influencing
student decisions about careers, including intrinsic factors, such as student’s interests and
hobbies, personality, self-concept, and cultural identity, and extrinsic factors, such as social
contacts, role models, family expectations, labor market trends and opportunities, and
availability of resources. The study also collected feedback on Valencia College’s programs,
resources, and services that support students’ career decision-making.

1. What factors (e.g., personal interests, economic considerations, academic strengths)
influence students’ career decisions?

2. What factors most significantly influence Latino students’ career decisions?

3. What aspects of existing career coaching services at Valencia College are most and least
effective for students?

4. What challenges do Latino students face in accessing or utilizing career coaching and
support services?

5. What cultural factors should be considered in designing career coaching services to
better engage Latino families and support students’ aspirations?

6. What additional strategies and supports (e.g., outreach, culturally specific resources) do
Latino students need to enhance their career exploration and decision-making
processes?

7. How can career services and programs be more aligned with the needs of the local labor
market?

Data Sources

The mixed methods study used survey data, qualitative data collected through focus groups and
staff group interviews, Orlando area employment projection data, and documentation of existing
career services, resources, and programs at Valencia College. The list below is provided as an
overview of data sources.’

% Online surveys (3) of prospective, current, and past students in English and Spanish

' The original data sources list included online focus groups for students, high school counselors, parents, and faculty; however,
interest in the online focus groups was very low and all were cancelled. The online faculty focus group was converted to in-
person. Due to a late arrival at an in-person focus group, one student was interviewed.



Valencia College, Project PODER Research Report (May 2025)

In-person focus group discussions (2) of current students at Osceola Campus and
Poinciana Campus

In-person focus group discussion (1) of NSE faculty from all campuses

In-person group interviews of career services staff (1) and high school transition/advising
staff (2)

Florida Department of Economic Opportunity Occupation Projections data; Orlando 2030
Report

Student-level data for identification of survey sample

Research Methods

Survey: A bilingual online survey was designed to collect data in response to the study
questions. During the first administration, the survey was distributed through two methods. First,
the survey was administered to a stratified random sample of approximately 2,500 prospective,
current, and past Valencia College students. The strata considered for sampling were:

Current enroliment status: Prospective, current and past students (including graduates
and students who dropped out without earning a credential)

Full-/part-time status: Status of sampled students proportionate to overall student
population

Program: Intended credential (A.S., B.A.S., and B.S. degree completions, Accelerated
Skills Training (AST) and postsecondary adult vocational certificate (PSAV) completions,
and qualifying technical certificate completions) of sampled students proportionate to
overall student population

Demographic (age, race/ethnicity, gender): Latino students were more heavily weighted
in sample; otherwise, sample was proportionate to overall student population

Campus: Equal sampling of current and past students from campuses with and without
an onsite career center with all campuses represented in the sample by at least 50
students

Home residential address: Equal representation from zip codes (59) in greater Orlando
area

The Valencia College Project Investigator (PI) also recruited students to participate by
distributing an email prepared in consultation with the external researcher. An informed consent
letter to participate in the study was the first online page students visit after clicking on the
survey link. Individuals providing an affirmative consent were linked to the survey, which was
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programmed in Qualtrics. The first question asking about preferred language linked the survey
respondent to either the English or Spanish version of the survey. The second question asked

students to identify as a current, past, or prospective student of Valencia College; this question
routed survey respondents to the appropriate survey. Data from the first survey administration

was downloaded on Feb. 10, 2025, with 182 surveys completed.

A second survey administration period was completed during April 2025, with the survey
distributed to all enrolled students. Data from the second survey administration was downloaded
on Apr. 25, 2025, with 543 surveys submitted.

For analysis, survey responses from the two administration periods were combined where
possible; however, minor improvements from the first to second surveys were taken into
consideration during the merging process. After combining responses, data were examined for
any potential duplicate or invalid submissions. A total of six individuals had responded to both
surveys. For these cases, the more recent response was kept for analysis, and the original
response was scrubbed from the file. Additional cases submitted by respondents under the age
of 18 were also scrubbed from the data, leaving a total analysis sample of 597.

Focus Groups: Focus group participants were recruited using three methods: direct invitation
from the PI; direct invitation by staff and faculty at the PI’s request; and invitation through the

student survey. During all focus group discussions, data was collected via means of facilitated
discussion using a semi-structured discussion protocol with discussion topics, questions, and
probes.

Focus groups were held in February and April 2025. In-person focus group discussions were
held on Feb. 4, 2025. An in-person student focus group was held on each of two campuses:
Osceola and Poinciana. Osceola was chosen since it has the highest percentage of Latino
students among all Valencia College campuses and also has an on-site career services center.
Poinciana was selected for its high percentage of Latino students, its proximity to Osceola, and
because it does not have an on-site career center. An in-person focus group with faculty and a
group interview with career services staff was also conducted at Osceola Campus. On Apr. 16,
2025, two short discussions were facilitated online with college transition/advising staff working
in high schools in Orange and Osceola counties.

Labor Analysis: SEG conducted research and analysis on the local labor market needs of
Orlando, FL region. Information was harvested from public websites that detailed the local labor
market, including the Florida Department of Commerce’s Florida Insight website and MSA
market data from the Orlando Economic Partnership. The size and characteristics of the local
labor market and job and market trends were reviewed. Recent research reports by the Orlando
Economic Partnership were also reviewed.
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FINDINGS

The study findings are discussed by research question below.

What factors influence students’ career decisions?

Career decision-making among community college students is shaped by a

complex interplay of intrinsic, extrinsic, and interpersonal factors. Intrinsic factors
include personal interests, which often guide students toward careers that align with their
passions and hobbies (Ryan & Deci, 2000), and academic strengths, as students are likely to
pursue paths where they excel (Lent, 2005). However, extrinsic factors, such as potential
earnings and benefits and job market demand, also play a critical role (Shoffner et al., 2015).
The rising cost of education and student loan debt can prompt students to choose fields with
strong job prospects and higher salaries to ensure financial stability. Interpersonal factors
encompass the activities of individuals in one's life and these include the influence of family
members, teachers/educators, and peers, as well as family and societal responsibilities
(Bossman, 2014).

Given the diverse backgrounds and needs of Valencia College students, the research team
sought to understand the determinants that guide their career choices. Valencia College
students responding to a survey were asked to rate the relative importance of factors that may
influence their career choices. The data presented in Fig. 2 show the percentages of responding
students rating each factor as “Very Important;” for this chart, the top 10 ranked responses are
presented.

Fig. 2. Top ten factors affecting Valencia College students’ career decisions (N=597; source: Student Survey)
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The survey results mirror the factors we see represented in the research literature. Intrinsic
factors, including a student’s assessment of their strengths and weaknesses, and their academic
abilities, are at the top of the list. The extrinsic factors of a career’s earnings potential and jobs
availability also figure largely in students’ career choices. Lastly, the influence of parents and
family values/expectations are important interpersonal factors influencing students’ career
decisions. Similar themes heard during focus groups with Valencia College students, staff and
faculty are discussed below.

Intrinsic Factors

Students’ career choices are often influenced by intrinsic factors such as personal interests,
strengths, and values (Lent, Brown, & Hackett, 2002). A common theme during the Valencia
College student focus groups was how students’ personal interests motivated their decisions
about academic program selection
and career choices. Some students

also expressed a belief that if they | feel like if you do what you love, you eventually
pursued their passion they were will get where you need to be . . . if you pursue
more likely to be successful in that idea, money and stability is going to come
college. your way.

Valencia College student
During focus group discussions,
students talked about the moment
they discovered their passion and how everything “fell into place.” One student, for example,
talked about taking an early childhood education class in ninth grade and learning about the
psychological aspects of child development. She was “fascinated by it” and “just knew that [her]
heart was in there.” Some students reported that moment of discovery took place while studying
at Valencia College. One student entered college interested in biology but since developed an
interest in business and is now seeking a way to combine her two passions.

Extrinsic Factors

Economic factors typically play a

significant role in shaping students’

career choices. Research has shown [ want to be an MD, but my family doesn’t have
that community college students are  the funds to pursue it. So, | thought that | could
highly responsive to labor market study nursing and become a [nurse], which is

trends, often selecting fields with much more attainable than . .. an MD.

high employment demand and
strong earning potential (Carnevale,
Smith, & Strohl, 2013). Economic
necessity also drives decision-making for many students, as those with financial constraints may
prioritize short-term employability over long-term career aspirations (Bailey, Jenkins, &
Leinbach, 2005; Perna, 2008). Additionally, perceived job stability influences students’

Valencia College student
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decisions, with healthcare, technology, and skilled trades often seen as more secure career
paths (Xu & Trimble, 2016).

Financial concerns were frequently discussed during student focus groups, including short-term
concerns with the cost of college and longer-term interests in stable and financially rewarding
careers. Across all focus groups students shared that concerns with the cost of college
encouraged them to enroll at Valencia College, since it allowed them to live at home while
attending college. For local high school graduates, the Osceola Prosper program? was a major
incentive for students to attend Valencia College. However, even without the incentive of free
tuition, many students in the Orlando area would still choose to attend Valencia College since it
allowed them to live in their hometown and remain close to family. This attitude affected their
career decision-making as well as their choices about academic programs.

Most students participating in focus groups chose programs of study leading to jobs that they
believed were available to them in the Orlando area. While a few students had researched job
opportunities, including one student who reported researching job opportunities on Linkedin,
students often mentioned a family member who worked in their job sector of interest. For
example, one student pursuing a career in engineering had several cousins working in this
sector, and a nursing student had several members of their family who worked directly in
healthcare. However, faculty and staff also observed that many students, particularly those who
were first-generation college students, lacked awareness of job opportunities related to their
fields. A faculty member commented, “l ask students to list three companies in the area that
would hire someone in their profession, and most of them can’t do it.”

Moreso than younger students, older students were able to clearly articulate reasons for
selecting a specific career and were often pragmatic about preparing for careers that offered
long-term financial stability. One older student, also an immigrant to the U.S., shared that she
chose information technology because of its financial stability. Another older student, who
returned to Valencia College after dropping out 15 years earlier, also selected a program focus
associated with high-paying, high-demand jobs.

A significant finding uncovered during focus groups was the power of the media as a source of
information about careers. Media
studies have repeatedly shown that
television and media in general
serve as highly popular resources
for adolescents’ understanding of
the experiences, rewards and
challenges of many careers

With my criminal justice students, it tends to be
what they see on TV, like different shows that
grab their attention. . . it’'s mostly what they’re
familiar with, what they see.

2 The Osceola Prosper program, made possible by the Osceola County Commission, provides a free college or technical
education to all graduates of high schools in Osceola County, Florida. See https://osceolaprosper.com.
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focus group discussions, Valencia College faculty and high school staff pointed out the
influential nature of the media. Students, for example, are interested in studying forensics due to
"TV shows introducing them to careers they were not aware of before.” Students also articulated
the influence of the media during both focus groups. One student reported developing an
interest in aerospace engineering through “watching documentaries,” and another student
shared that their motivation to study engineering was fueled in part by watching YouTube videos
showcasing engineering projects that provided clean water and other societal benefits."

Learning about careers through media can be problematic. One faculty member noted that
students often had "a vague idea about a field but no knowledge of the required coursework or
credentials." A second faculty member pointed out that many students begin programs based
on surface-level perceptions of a career. Students also reinforced this concern, with several
reporting in both focus groups that they changed their major or their focus within a major after
taking at least one class at the college.

Interpersonal Factors

Interpersonal factors significantly influence community college students' career selection,
encompassing dimensions such as family expectations, peer influence, and teacher support.
Family expectations can profoundly impact students' career choices (Akosah-Twumasi et al.,
2018). Peer influence also plays a crucial role; the attitudes and achievements of peers can
shape students' interests and decisions regarding specific career paths (Abe et al., 2019).
Additionally, teacher or faculty support is vital in promoting career decision-making, as
educators can identify and encourage students' talents, thereby influencing their career
trajectories (Abe et al., 2019). Collectively, these interpersonal factors shape students’
perceptions of potential careers, provide support or constraints in decision-making, and
sometimes redirect career paths entirely.

Family expectations play a significant role in shaping Valencia College students’ career choices.
In the student focus groups, several participants mentioned that their parents had strong
opinions about their career paths. For example, one student stated, “My parents wanted me to
be an engineer when | was a child... but math is not me. I’'m actually an artist.” Students may
feel pressure to pursue careers that align with their parents’ aspirations, even when their
personal interests lie elsewhere. Similarly, a faculty member noted that Latino students often
prioritize financially stable careers to support their families: “Many of them, when we talk about
purpose, their purpose is to take care of their families... their families don’t have to work, don’t
have to worry about anything.” These comments highlight how familial expectations, particularly
financial concerns, can drive students toward practical and high-income career paths,
sometimes at the expense of personal passion.

10
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Peers also play an essential role in
shaping students’ career aspirations.
Some students reported learning

) , You want to change majors, like, they don't stop
about career options through friends

you, like, from doing that. This is more like
or classmates. One student shared g ring out yourself, because you can see, like,
how they initially wanted to study your friends doing a major. And you say, like, oh,

business but switched to psychology | jike this. | would like to try this. | can pursue this
after learning about the field in major.

conversation with peers and through

exposure to different career paths. Valencia College student
Similarly, faculty members observed

that students often arrive in their classrooms with predetermined career ideas based on what
their friends or classmates are pursuing, rather than conducting their own career research. The
influence of peers may encourage students to explore careers they might not have considered
otherwise, but it can also lead to career decisions based on trends rather than personal
suitability.

Guidance from faculty and career advisors plays a pivotal role in helping students refine their
career choices. Many students acknowledged that faculty members introduced them to careers
they had not previously considered. One student mentioned that they initially planned to pursue
a cybersecurity degree but switched to an AA in engineering after receiving guidance from an
advisor, who explained the academic pathways available. This highlights the critical role that
faculty and career advisors play in bridging students’ knowledge gaps and ensuring they make
informed career choices.

The Influence of Age on Career Decision-making

Study findings revealed differences in factors influencing career decision-making among
Valencia College students across age groups. Regarding their stage of decision-making about
careers, younger students tend to respond less frequently that they had “definitely decided” and
more frequently that they “somewhat decided” on a career. Survey results for older students
(over 45 years) were less predictable. This may be related to the fact that individuals over 45
years are more likely to attend community college part-time and engage in training focused on
occupational skills or courses based on personal interests than younger students (Cummins et
al., 2018).
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Fig. 3. Valencia College students’ stage of career decision-making, by age group (n=597; source: Student Survey)
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Age is correlated with several factors that influence students’ career decisions. Statistical
analysis of survey data found that parents, peers/friends, parents’ friends, teachers/professors,
personal strengths and weaknesses, and earnings potential of specific careers are more
influential on younger students, while previous work experience is more influential on older
students.

What factors most significantly influence Latino students’ career
decisions?

Among Latino community college students, career decisions are most strongly
influenced by interpersonal factors, particularly family expectations and support. Family plays a
central role in shaping career aspirations, often guiding students toward fields perceived as
stable and prestigious. Latino youth with strong familial support report encouragement to pursue
career and academic goals (Bonifacio, 2016) and exhibit higher levels of career aspiration
(Risco & Duffy, 2011). Additionally, social support from family, including siblings, acts as a buffer
against stressors and promotes better well-being, which in turn enhances career decision self-
efficacy among Latino students (Rodriguez, Mira, Myers, Morris, & Cardoza, 2003; Metheny &
McWhirter, 2013). Exposure to family role models in specific professions can significantly impact
Latino students’ career choices (Estrada et al., 2016). However, cultural expectations also
influence career choices, with some students feeling pressure to enter fields deemed
prestigious or financially stable by their families (Gloria & Rodriguez, 2000). While intrinsic
factors like personal interests and extrinsic factors such as job market trends do play roles in
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Latino students’ career decisions, the familial influence remains a dominant force in career
decision-making for Latino students.

Latino students’ survey responses about the relative importance of factors that may influence
their career choices are like the general student population, with all three categories of factors
present. There are some minor differences in item ratings that point to differences in the degree
of influence. The factor of personal strengths and weaknesses is rated slightly lower by Latino
students (58%) than by non-Latino students (60%), while earning potential of specific careers is
rated higher (Latino: 47%; non-Latino: 45%). Notably, the factors of family values/expectations
and parents ranked higher for non-Latino students but remain important for Latino students. The
data presented in Fig. 4 show the percentages of responding Latino students rating each factor
as ‘Very Important,” while Fig. 5 compares the ratings of Latino students with non-Latino
students.

Fig. 4. Factors influencing Valencia College Latino students’ career choices (n=251; source: Student Survey)
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Fig. 5. Top ten factors influencing Valencia College students’ career choices (n=597; source: Student Survey)
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Family plays a highly influential role in shaping the career aspirations of Latino students at
Valencia College, often steering them toward careers perceived as stable and prestigious.
Throughout the focus group discussions, faculty and staff repeatedly noted that Latino students
prioritize financial stability in their career choices, frequently citing their responsibility to support
their families. One faculty member emphasized that Latino students often frame career success
in terms of their ability to give back to their families. This sense of familial duty guides students
toward careers with clear financial benefits, such as healthcare, engineering, or business.

During the focus groups held in
February 2025, Latino students
frequently mentioned making career
choices based on family guidance or
role models. One student, who
decided on a nursing career
pathway, noted that their mother,
aunt, grandmother, and father all
worked in the medical field. An
international student credited their
cousins as role models who influenced their decision to study engineering. Other students
discussed the support they received from their family, especially their parents or grandparents,
to study at college and to navigate the career decision-making process. One student shared
how his father is helping him establish valuable connections that will lead to employment: "My
dad, he's a nurse also, ... his boss is actually a teacher at Valencia College, so I'll probably meet
her and | got the connections right there." Another student explained how their family
encouraged them to follow their passions, stating, "My family always says, like, you need to do
what you love.” While Latino families may emphasize financial stability, students’ contributions

Many [Latino students], when we talk about
purpose, their purpose is to take care of their
families... their families don’t have to work, don’t
have to worry about anything."

Valencia College Faculty Member
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during the focus groups provided clear evidence of the crucial support from family members
that empowers students to make informed career decisions. These examples illustrate how
familial influence, while sometimes limiting career options, ultimately serves as a guiding and
stabilizing force in Latino students’ professional journeys.

During an April 2025 focus group, high school staff further emphasized the critical role of both
peers and family in Latino students' decision-making processes. Students often defer to advice
and pathways taken by friends, siblings, and peers, sometimes prioritizing these over official
guidance from counselors or educators. One counselor noted, “If a friend comes over and says,
‘my sister did it this way,’ they tend to believe their friend over us.” These insights reinforce the
need for career services to account for peer and family influence in outreach and advisement
strategies.

Strong family involvement can also

pose challenges to Latino students.

During focus groups, Valencia With our Latino students, family is very important.
College staff discussed their The influence of family is major in terms of the
experiences with Latino parents, who  career decision and the academic decisions they
often accompany their adult children make.

to career counseling sessions and Valencia College staff

can be the most significant influencer

in the room. Staff shared observations of Latino parents or family members who encouraged
their children to take shorter programs to reduce the cost of education and enter the job market
soonest, or to enroll in a career pathway with high employability rather than in one of the highest
interest to their child. Latino students enrolled in the Osceola Prosper program were sometimes
observed by faculty with a different problem — parents who sometimes insisted on them taking a
longer program because “you got free college. You're going to take advantage of this.” Staff
proposed stronger engagement with parents to address this issue.

The survey data suggests, however, that the differences between the College’s Latino and non-
Latino students are minor. Students were asked on the survey to select a statement that best
describes where they are in deciding what career to pursue after college. A slightly higher
percentage of Latino students selected that they had “definitely decided on a career” (44%)
compared to non-Latino students (41%) (see Fig. 6). There were few significant differences
across the other answer options.
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Fig.6. Valencia College students’ stage of career decision-making, by Latino and not Latino (n=597; source: Student Survey)
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What aspects of existing career services at Valencia College are most and
least effective for students?

Current students were asked to rate the usefulness of Valencia College resources,

programs, and services in supporting their initial selection of their academic
pathway and their continuing academic and career planning. Not surprisingly, students
perceived some resources as more useful at the pathway selection stage and others more
useful for continuing academic and career planning. When selecting their academic pathway,
40% of students found the College website and Student Success Coaches/Academic Advisors
to be “Very Useful.” For continuing academic and career planning, the College website and the
Career Center website were perceived as “Very Useful” by 39% of respondents. The data below
show the percentage of respondents indicating that each resource is ‘Very Useful’ during the
two stages (see Fig. 7).
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Fig. 7. Percentage of students reporting Valencia College programs and resources as very useful for selecting an academic
pathway and academic and career planning (N=597; source: Student Survey)
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During the focus group discussions, students and staff discussed the merits of these academic
and career planning resources.

Student Success Coaches / Advising

Since Valencia College had transitioned from an academic advising model to a Student Success
Coaching model in fall 2024, students still referred to advisors when discussing the program.
Students reported varied experiences with advisors, with some finding the advising experience
helpful and others feeling they did not receive personalized guidance. A point of frustration for
students was access to advising services. Students expressed frustration with wait times for
drop-in advising services, and students balancing classes and jobs found the virtual services
helpful but wanted longer business hours. Faculty and staff emphasized the importance of
coaching and advising, noting that students who engaged with these services were often better
informed about their academic and career options. While Student Success Coaches played an
important role, the effectiveness of the service appeared to depend on the student’s level of
engagement and access.

College Website

While it was generally rated highly, students had mixed experiences with the College website as
a resource for academic and career planning. While some students found it useful for looking up
degree requirements and course options, others struggled to navigate the website effectively.
One student mentioned that they had to rely on their advisor to help them understand the
prerequisites and pathways required for their major because the website did not clearly present
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the information. Faculty also noted that students often lacked awareness of career opportunities
in their chosen fields, suggesting that the website could do more to provide comprehensive
career guidance and job market insights. While the College website serves as a basic
informational tool, it was not seen as a primary resource for academic and career decision-
making.

Faculty

In discussion with students, it became clear that faculty members play a crucial role in shaping
students' career decisions and guiding them toward suitable academic pathways. Many students
reported that their interactions with faculty members led them to refine or even change their
career goals. One student shared that after speaking with a faculty member, they realized their
original choice in cybersecurity would not lead to their desired engineering career and switched
to a more appropriate academic track. Another student mentioned that faculty members
encouraged career research and exploration beyond their immediate interests, which expanded
their awareness of opportunities. Faculty also provided valuable insights into industry
expectations and job prospects, ensuring that students were making informed choices. Their
mentorship was recognized as a significant factor in student success and career decision-
making.

New Student Experience Course

Students widely praised the New Student Experience (NSE) course for its effectiveness in
helping them select an academic pathway and align it with their career goals. The course
provides structured guidance on career exploration and degree planning, ensuring that students
have a clearer understanding of their options. One student highlighted its impact, stating, "
consider it very helpful. It kind of gave me the pathway of what | wanted to pursue and what |
wanted to do." Another student found that the course allowed them to explore different career
possibilities beyond their initial choice, stating that it helped them "see how different things could
connect and open up career opportunities." Overall, the NSE was viewed as a highly beneficial
program that not only introduced students to career exploration but also helped them make
informed decisions about their academic paths.

Career Center

The Career Center was not frequently mentioned by students in the focus groups, indicating that
many students may not have been aware of, or actively engaged with, this resource. During one
student focus group discussion, some students reported engaging with Career Services with
mixed results, with the primary criticism that the experience was not sufficiently personalized to
address their individual questions. One student recounted a disappointing experience, stating, "I
went to one of their advisors, and they just printed papers out for me." However, faculty and staff
highlighted the importance of Career Services in helping students understand their options. A
faculty member observed that many students had limited awareness of local job opportunities
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and struggled to name even a few companies that hired professionals in their field. This
suggests that the Career Services Center could play a more prominent role in connecting
students with job opportunities and industry professionals. Expanding outreach and increasing
student engagement with Career Services could help students make more informed career
choices.

Career Center Website

Although highly rated on the survey, the Career Center Online was not frequently discussed by
students in the focus groups. This may suggest that this resource may not be widely promoted
or that students do not perceive it as distinct from the College website. Given the increasing
importance of digital career resources, improving the visibility and accessibility of the Career
Center Online could be beneficial in helping students explore career pathways more
independently.

What challenges do Latino students face in accessing or utilizing career
coaching and support services?

Latino students in community colleges may encounter several challenges in
accessing and utilizing career coaching and support services. One significant barrier is a lack of
awareness and understanding of available resources. Many Latino students are first-generation
college attendees who may not be familiar with support services offered, leading to
underutilization of career counseling and advising. In a national survey of over 350,000
community college students, 49% of Latino community college students had never used career
counseling while 63% said career counseling was very important (Community College Survey of
Student Engagement, 2019). Another study of Latino community college students also found
that most students participating in the study could not recall receiving career counseling
(Varquez, 2020).

It is not uncommon for Latino
students to find career counseling

services to be unhelpful. A study of | think that Valencia can create better

Latino community college students communication and reminders of what we want

found that most had “disappointing” to do and follow up with the next steps for the
career picked.

and “unhelpful” experiences with
advisors, citing the counselors’ lack
of knowledge about students’ areas
of interest and ill advisement about classes needed for transfer or graduation (Zell, 2011).
Varquez (2020) found some Latino students in his study experienced frustration having to
explain their scenarios to different counselors and preferred one consistent point of contact.
Other studies by Guzman (2014) and Escoto (2023) produced similar findings: that community

Valencia College student
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college students meeting with the same counselor over time appear to be the strongest
predictor of counselor satisfaction and the value of counseling.

During focus groups, transition coaches from both Orange and Osceola counties pointed to a
persistent barrier in the advising and enrollment process for incoming Valencia students. First-
generation and low-income students often find the multi-step, virtual orientation process
overwhelming. Staff recommended reinstating in-person orientations where students receive
schedules and advising support directly. One coach shared, “The current model... is
overwhelming for the vast majority of our students, and quite honestly, frustrating.” Staff also
recommended the implementation of clear, visible checklists integrated into the Valencia
student portal to help students track enrollment tasks. These digital prompts would replace
reliance on printed pamphlets and reduce missed deadlines.

The College’s Latino students suggested Career Services should be proactive in reaching out to
students on campus. One student shared that they often forget about available support services,
stating that “more direct outreach to students” is needed, “essentially going to the students and
seeing if they need support. Often | find myself forgetting there’s even support on campus.”
Another student suggested “better communication and reminders” of what students need to do
to follow their career path. Faculty members also acknowledged that many students, particularly
those from first-generation backgrounds, may not know how to navigate Career Services or may
be unaware of available resources. One faculty member explained, “I don’t think they know what
to ask. They may not have the questions.”

While proactive outreach for career
counseling may be an effective
strategy for Valencia College,
insufficient staffing may impede
access to career advising, which
faculty and staff repeatedly pointed
out during focus group discussions.
One faculty member shared, “We have one full-time person on this campus. I’'m from
Poinciana—we have zero people on Poinciana. So when we’re asking students to follow up, it’s
a hit or miss if there is somebody available.”

The Career Center team is a small team. And so
even when we do market our services, | always
worry about, you know, can they even handle the
volume?

Valencia College staff

Additionally, several Valencia College students mentioned that career counseling interactions
had been unhelpful, with one sharing, “I tried to go to a career counselor and they gave me the
same information as the website with no insight.” Some students perceive that career
counseling services do not provide additional value beyond what they can find online, leading to
a lack of engagement. Improving proactive outreach and ensuring that career counseling
provides more individualized, actionable guidance could significantly improve Latino students'
engagement with career planning services at Valencia College.

20



Valencia College, Project PODER Research Report (May 2025)

What cultural factors should be considered in designing career services
to better engage Latino families and support students’ aspirations?

Cultural factors play a crucial role in shaping Latino students' engagement with
career counseling. Familial expectations and obligations often influence their educational and
career decisions, with many students prioritizing family responsibilities over personal academic
aspirations. This dynamic can lead to internal conflicts and a reluctance to seek external
support, as students may feel pressure to conform to family expectations or may not perceive
career counseling as aligned with their cultural values (Zell, 2011). This quote from a Valencia
College Latino student discusses this internal tension between pursuing their own career path
and meeting family obligations:

Be aware that some Valencia College students may be taking care of elderly family
members, and that in itself can be very draining. We may not want to disclose that
because of wanting to fit in and find some normalcy. So many students are unaware of
their own unique skillsets and sometimes takes decades to find it. It doesn't have to be
that way.

Because of the importance of family values and expectations to many Latino students, the
College should actively engage families, providing them with resources and information to
support their children's aspirations. This can be achieved through culturally responsive family
workshops and bilingual outreach materials that demystify career pathways and educational
opportunities (Auerbach, 2004). Research indicates that when Latino parents are informed and
involved, they become empowered advocates, positively influencing their children's academic
and career success.

During the April focus groups, the high school staff explained that many Latino students must
explain the college application process to their parents, particularly in first-generation
households. This burden creates stress and may hinder student progress. Transition counselors
recommended Valencia provide families with accessible resources and simple enrollment
explanations. Suggestions included bilingual videos, visual guides, and simple checklists that
mirror what students are seeing. Engaging families early—starting in middle school—was
strongly recommended.

Additionally, it is essential to address cultural values such as the community orientation
prevalent in Latino cultures. Career services can incorporate these values by fostering
mentorship programs that connect students with Latino professionals and alumni, creating a
sense of community and shared experience. Providing spaces on campus for cultural
expression and development has been shown to generally support Latino student success, as
these environments offer psychological support and a connection to their cultural identity
(Montelongo, 2019). By integrating these cultural considerations, Career Services can create a
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more inclusive and supportive environment that resonates with Latino students and their
families, ultimately enhancing student engagement and success.

What additional strategies and supports (e.g., outreach, culturally specific
resources) do Latino students need to enhance their career exploration and
decision-making processes?

Latino students in community colleges face unique challenges in career exploration and
decision-making, requiring targeted strategies and supports to enhance their engagement with
career counseling. Research and insights from Valencia College students, faculty, and staff
suggest that many Latino students often lack awareness of career resources, encounter barriers
in accessing advisors, and experience strong cultural and familial influences on career decision-
making. To address the unique needs of its Latino student population, Valencia College could
consider implementing culturally-responsive career support strategies, including career area
mentorship programs, career fairs, proactive outreach and bilingual marketing of career
services, and/or family engagement initiatives for prospective students. These approaches can
help Latino students make more informed career decisions that align with both their aspirations
and economic needs.

Valencia College students provided recommendations on strategies that could support them in
their career planning. Fig. 8 shows the percentage of responding Latino and non-Latino students
who indicated that the identified strategies would be “Very Appealing.” Notably, Latino and non-
Latino student perspectives on useful career planning strategies do not differ significantly,
suggesting that greater investments in internships, experiential learning, mentorship programs,
and career fairs, for example, would benefit all students.
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Fig. 8. Percentage of students reporting the appeal of methods to assist with career planning (n=597; source: Student Survey)
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Increasing access to hands-on career experiences is of strong interest to students, who seek
to benefit from real-world exposure to careers before making long-term commitments. In
addition to survey respondents, students in focus group discussions also emphasized the need
for more internships, job shadowing opportunities, and career-specific workshops. Valencia
College could consider leveraging its partnerships with local businesses, particularly in
industries with high Latino representation, to create more internship and apprenticeship
opportunities. Additionally, offering career exploration courses for credit—integrating work-
based learning and site visits with an academic exploration of careers—can provide students
with practical insights into various career paths while earning academic credit.

Career-specific mentorship programs can further enhance students’ career exploration and
help them develop their professional networks. Faculty at Valencia College highlighted the need
for programming that pairs Latino students with faculty, alumni, or industry professionals who
can offer invaluable career insights, encouragement, and networking opportunities. Students
also called for a structured mentorship program where they can connect with professionals or
faculty in their chosen career fields. Research indicates that Latino students who engage in
mentorship relationships exhibit higher confidence in career decision-making and build stronger
professional networks. Peer mentoring programs, where upper-level Latino students or alumni
provide guidance to incoming students, can also create a supportive environment and increase
career awareness early in their college journey.

A strategy voiced during the discussion with Career Services staff is worth considering: greater
engagement with parents. Many Latino students’ career decisions are strongly influenced by
their families, but often parents may have limited knowledge of career planning resources or the
breadth of career options in the Orlando region. Engaging parents in career exploration,
including job market trends and career pathways, can help bridge the gap between family
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expectations and students' personal aspirations. Hosting bilingual career workshops that
educate families on different career paths, earning potentials, and the benefits of higher
education can help families more effectively support their students’ career decisions. Inviting
families to career fairs, mentorship events, and workshops also can strengthen their
confidence in their children’s career choices and foster a sense of collective achievement.

One possible strategy to add is proactive outreach. As discussed earlier, any Latino students at
Valencia College expressed difficulties in navigating Career Services, with some reporting that
they were unaware of available resources. To improve access and awareness, the College
should consider implementing on-campus outreach initiatives that raise awareness of career
services through bilingual communications campaigns and bring services directly to students
through career services “pop-up shops” regularly happening on each campus in high-traffic
areas as well as online.

Proactive outreach should begin early. High school transition coaches praised the College’s
recruitment presence and visibility in high schools, including AST and PROSPER programs, but
urged more outreach beginning in 9th and 10th grades. They also highlighted the importance of
immersive field trips and on-campus tours for demystifying programs and increasing student
confidence; Valencia College’s culinary and hospitality campus tours were specifically
mentioned during the April focus groups. These events not only increase student interest in
specific programs but have been shown to correlate with increased application rates according
to high school-based staff.

Faculty and staff acknowledged that Career Services is understaffed, and new outreach
initiatives may be unmanageable at current staffing levels. Valencia College should consider
how to embed career services in other services or programs, including courses (beyond the
NSE) and Student Success Coaching. This approach requires that Career Services staff assume
a training and technical assistance role supporting other campus programs and resources rather
than prioritizing direct service to students.

Another essential support is culturally specific career resources and programming. Many
Latino students come from first-generation college backgrounds and may not have family
members familiar with higher education and career pathways. To bridge this gap, Career
Services should provide bilingual career planning materials, resources, and programs. Research
suggests that Latino students benefit from career programming that incorporates their cultural
identity and values, such as workshops that emphasize collective success and community
impact. Additionally, creating partnerships with Latino professional organizations can help
connect students with role models and job opportunities within their cultural communities.
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How can career services and programs be more aligned with the needs of
the local labor market?

The most recent Orlando MSA Market Update highlighted the positive labor
market in the region. Monthly job postings averaged 59,400 in the fourth quarter of 2024, in line
with the corresponding quarter of 2023 as demand for labor continued to prove resilient.
Despite some easing in mid-2024, the region’s labor market remained tight entering 2025. At
least 16,000 jobs were added in 2024, with the greatest adds in the sectors of construction
(6,100), leisure and hospitality (5,500), education and health (2,800), and government (2,800)
(Orlando Economic Partnership, 2024).

Looking ahead to 2032, several occupations expected to gain the most jobs in Central Florida
will require an associates or bachelors degree or some college education, placing Valencia
College in a strategic position to prepare this future workforce. Occupations (and estimated total
jobs in 2032) requiring an associates degree include:

% Paralegals and Legal Assistants (6,601)
% Police and Sheriff’s Patrol Officers (4,624)

Occupations (and estimated total jobs in 2032) requiring some college but no degree include:

~,

% Accounting and Auditing Clerks (17,003)

% Supervisors of Office and Administrative Support Workers (13,786)
% Secretaries and Administrative Assistants (10,687)

% Supervisors of Retail Sales Workers (12,193)

% Supervisors of Construction Trades and Extraction Workers (7,248)
% Teaching Assistants, Except Postsecondary (8,159)

% Actors (8,858)

% Sales Representatives, Wholesale and Manufacturing, Except Technical and Scientific
Products (8,920)

% First-Line Supervisors of Transportation and Material Moving Workers, Except Aircraft
Cargo Handling Supervisors (5,203)

% First-Line Supervisors of Non-Retail Sales Workers (4,324)
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PG

“ Food Service Managers (4,533)

PG

< First-Line Supervisors of Mechanics, Installers, and Repairers (4,087)

~,

% Claims Adjusters, Examiners, and Investigators (2,489)

~,

% Travel Agents (4,382)

~,

% Executive Secretaries and Executive Administrative Assistants (4,023)

Beyond degrees and certifications, however, there is growing recognition in the Orlando
workforce development community of the need for the workforce to have “persistent skills,” or
core abilities that employers are consistently seeking in new hires across occupations. These
skills have stable growth projections and are widely requested across all occupation types and
pay levels (Orlando Economic Partnership, undated). These persistent skills include:

% Communication

% Cultural awareness

% Customer service

% Flexibility

% Relationship building

% Teamwork/collaboration

Top “skills of the future” are specialized and will be needed across many sectors (Orlando
Economic Partnership, undated). The families of high-level future skills include:

% Agile development

% Cloud computing

% Cybersecurity

% Data analysis

% Healthcare

% Programming and software development

With some Orlando businesses and sectors moving toward skills-based hiring, higher education
institutions like Valencia College will need to articulate the skills students gain through programs
of study and individual courses. Career Services can support this skills transfer to industry by
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educating students on the importance of these persistent and future skills that will supercharge
their career. Faculty can support skills development through curriculum aligned with these skills.

According to district post-secondary counselors and high school staff, most students are
unaware of Orlando-area labor market trends unless that information is directly presented to
them. This lack of awareness contributes to career decisions made without regional economic
context. As one administrator noted, “High school students aren’t really there yet” when it
comes to seeking employment data. This underscores the need to integrate local labor market
information into high school programming and the College’s outreach efforts.
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RECOMMENDATIONS

The following recommendations were developed independently by the external research team
based on analysis of survey responses, focus group data, and relevant literature on career
development, community college student engagement, and culturally responsive practices.
They are intended to inform Valencia College’s ongoing efforts to strengthen career exploration,
advising, and communication strategies—particularly for Latino students and other populations
historically underrepresented in higher education.

These recommendations do not reflect official policy positions of Valencia College and have not
been vetted by internal departments. As such, they should be reviewed collaboratively by
relevant stakeholders to determine their feasibility, alignment with institutional priorities, and fit
with current initiatives and capacity. In particular, recommendations involving changes to
staffing, outreach scope, or new program development will require further discussion regarding
implementation logistics and resource allocation.

Each recommendation is grounded in the data collected during this study and supported by
established research. Together, they offer a set of actionable strategies designed to enhance the
college’s ability to meet students where they are—across cultures, life stages, and levels of
career readiness.

MARKETING
1. Develop Bilingual, Culturally Tailored Marketing Materials

Many Latino students and families, particularly those from first-generation backgrounds, lack
familiarity with college systems and terminology. Focus group participants emphasized that
students are often responsible for translating college processes to their parents, creating stress
and information gaps. Previous research supports that culturally tailored and bilingual materials
increase parental engagement and student persistence (Gonzalez, Stoner, & Jovel, 2003;
Santiago et al., 2016). Valencia College should invest in print, digital, and video content that
explains enrollment, financial aid, advising, and career services in both English and Spanish.
Materials should reflect the lived realities of Latino families, using relatable scenarios, visuals,
and community testimonials.

2. Tailor Marketing and Messaging Strategies to Life Stage Rather Than Ethnicity Alone

While only minor differences emerged between Latino and non-Latino students in career
decision-making, the survey revealed marked differences by age group. Younger students
(under 25) are more often in a stage of “somewhat decided” on a career, and their decisions are
shaped primarily by interpersonal influences—such as parents, peers, and teachers—along with
intrinsic and extrinsic considerations like academic strengths and earnings potential. In contrast,
older students (especially those over 45) are more likely to attend part-time and are influenced
more heavily by their previous work experience, with many seeking training to pivot or upskill

28



Valencia College, Project PODER Research Report (May 2025)

rather than pursue a linear degree pathway. This aligns with national research showing that
adult community college learners prioritize practical, time-bound, and interest-driven education
(Cummins et al., 2018).

Valencia College should segment its marketing strategy to reflect these distinct motivational
profiles. For younger students, outreach materials should feature guidance and inspiration from
teachers, family voices, and stories of purpose and career ambition. Messaging should
emphasize exploration, financial return on investment, and peer community. Placement on
media platforms of interest to younger students, such as Instagram and Tiktok, is recommended.
For older learners, materials should instead emphasize career transitions, short-term
certifications, flexible scheduling, and alignment with past work experience. Campaigns could
spotlight adult learners who returned to school mid-career or late in life, as these resonate more
with older populations than traditional student narratives. By centering messaging on the “why”
that is most relevant to each age cohort, Valencia College can enhance the relevance and
impact of its marketing efforts.

3. Highlight Local Labor Market Connections in Promotional Content

Survey and focus group data indicate that students rarely consider regional job market trends in
making college or career decisions unless explicitly introduced. This aligns with national studies
showing that few students integrate labor market data into career planning (Advance CTE,
2022). Marketing efforts should directly connect Valencia College programs—especially in AST,
hospitality, healthcare, and STEM—to high-demand careers in Central Florida. Use alumni
success stories and short explainer videos showing how specific credentials or degrees connect
to local employment outcomes.

OUTREACH
4. Begin Career Exposure and College Awareness in Middle School

During focus groups, high school staff recommended starting outreach earlier—ideally in middle
school—to build awareness and aspiration among Latino students. This is echoed in research
showing that early exposure to postsecondary pathways increases college-going rates,
particularly for underserved students (Hooker & Brand, 2009; Radunzel et al., 2015). Building on
its strength in presenting immersive, on-campus experiences, Valencia College should consider
developing immersive middle school experiences, such as short campus tours or mobile “career
exploration” roadshows hosted at local middle schools, with a focus on hands-on exposure to
technical programs.

5. Expand Field-Based and Immersive High School Experiences

Valencia College’s existing immersive experiences were praised in both student and staff
feedback, particularly in culinary and hospitality. However, participation is limited by staffing and
resources. Expanding immersive programming to reach more schools—including non-magnet
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and Title | campuses—and more industries (e.g., health sciences, AST, digital media) can
support more informed decision-making. Research underscores the impact of experiential
learning on career clarity, especially for first-generation students (Conley & French, 2014).
These experiences should be tied to pre- and post-reflection activities to deepen their
educational value.

6. Engage Families in Selecting Academic Pathways

Given the strong influence that families have on Latino students' career decisions, Valencia
College could adopt a more intentional strategy of engaging parents and caregivers as partners
in the academic pathway planning process. Focus group discussions and survey findings
confirm that many students—particularly those who are first-generation college-goers—rely
heavily on family guidance, even when parents have limited familiarity with higher education
systems or local job market trends. This disconnect can lead to tension between student
aspirations and family expectations, particularly when parents are unaware of the full range of
available career paths or the long-term earning potential of certain degrees and credentials.

To address this, Valencia should consider hosting bilingual family-focused career exploration
events across its campuses and partner high schools. These could include workshops on local
labor market trends, job growth sectors, certificate and degree pathways, and projected
earnings—all presented in culturally responsive, accessible formats. Additionally, inviting
parents and guardians to participate in student career fairs, mentorship panels, and “college and
career nights” can help demystify the process and foster a sense of shared investment in
student success. This strategy not only equips families to better support their students but also
strengthens the cultural bridge between institutional services and community values.

SERVICES
7. Reinstate In-Person Orientation with Mandatory Advising and Registration Support

Survey and focus group findings indicated some confusion and frustration with the current
virtual orientation and advising model. High school staff emphasized that in-person orientations
that include advising and schedule registration are helpful. Best practices in college access
stress the importance of intrusive, in-person advising touchpoints (Karp, 2011; Bailey, Jaggars &
Jenkins, 2015). Valencia should reinstate and scale in-person orientations, especially for
incoming students from Title | schools and through special programs like PROSPER.

8. Implement a Student-Facing Digital Checklist in Atlas (MyVC)

Students and staff requested a visible, itemized checklist within the college portal (Atlas or
MyVC) showing what enrollment tasks are complete or outstanding. Research on behavioral
nudges and student success systems (Castleman & Page, 2014) supports the use of timely,
simplified digital reminders. This checklist should be mobile-friendly, personalized, and visually
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intuitive, reducing cognitive load for first-generation students and improving follow-through on
complex tasks such as testing, financial aid, and course registration.

9. Formalize Peer Mentorship and Career Role Model Networks

Peers play a decisive role in shaping career perceptions, often more than counselors or
advisors, according to both the survey and focus groups. Research also confirms that peer
mentoring increases engagement, belonging, and academic persistence, particularly for Latino
students (Salas, Portes, & Garza, 2017). Valencia College should consider establishing career-
specific peer mentorship programs where current students or recent alumni provide guidance
on navigating the college and career journey, especially within specific academic pathways. This
could include peer-led panels, drop-in hours, or integration into the New Student Experience
course.

10. Partner with Regional Employers to Expand Paid Internships and Career-Connected
Learning

Survey and focus group participants consistently expressed a strong preference for experiential
learning opportunities—especially internships and hands-on exposure to careers. High school
staff emphasized that immersive, real-world experiences help students envision themselves in
specific fields, while students expressed a desire for support in understanding how academic
pathways connect to jobs. Despite this, access to internships—particularly paid ones—remains
uneven, and students from low-income or first-generation backgrounds often lack the social
capital to secure such opportunities independently.

To address this, Valencia College should establish or expand formal partnerships with regional
employers—especially in high-growth sectors such as healthcare, hospitality, tech, and skilled
trades—to co-develop paid internships, job-shadowing days, and micro-internship programs that
align with academic pathways. Research from the National Association of Colleges and
Employers (NACE) shows that students who complete internships are significantly more likely to
secure employment post-graduation, and the benefits are even more pronounced for
underrepresented students (Hora et al., 2020). Embedding internships into curriculum or
offering them as co-curricular programs can support both career clarity and equity in post-
graduation outcomes.
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APPENDIX: SURVEY DATA TABLES
Age

Respondents had to be 18 or older to qualify for this survey. If they did not meet this criterion,
respondents were unable to proceed.

Range 18-69

Average 27.46

Standard Deviation 11.10

n 597
Gender

What gender do you identify with?

n %
Female 421 70.52%
Male 159 26.63%
Other 11 1.84%
No answer 6 1.01%
Total 597 100.00%

Race/Ethnicity

What race/ethnicity do you identify as? Note: This question was select all that apply. Percents
will not sum to 100.

n %
American Indian or Alaska Native 8 1.34%
Asian 52 8.71%
Black or African American 130 21.78%
Latino 251 42.04%
Middle Eastern or North African 15 2.51%
Native Hawaiian or Other Pacific Islander 3 0.50%
White 212 35.51%
Other/no response 29 4.86%
Total 597 100.00%

Because a large focus of this study is on the Latino community, analyses that follow will show
results for the overall sample, followed by a breakdown between the respondents who self-
identified as Latino and those who did not self-identify as Latino.
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n %
Self-identified as Latino 251 42.04%
Did not self-identify as Latino 346 57.96%
Total 597 100.00%

Relationship with Valencia College

Respondents were asked to select a statement that most clearly described their relationship with
Valencia College.

Self-ldentified Did Not Self-

All Respondents . . .
(n=596)* as I__atlno Identh as L?tmo

(n=251) (n=345)

n % n % n %
Currently Enrolled (part-time) 209 35.01% 91 36.25% 118 34.10%
Currently Enrolled (full-time) 320 53.60% 134 53.39% 186 53.76%
Graduate in May 2025** 51 8.54% 18 7.17% 33 9.54%
Ecr)i\:;c;is),ly Enrolled (no longer taking 6 1.01% 3 1.20% 3 0.87%
Previously Enrolled (graduated) 8 1.34% 5 1.99% 3 0.87%

*In the first survey, one respondent self-identified as a prospective student (having applied or thinking
about applying). This option was not included in the second survey, and this respondent is not reflected in

the table above.
**In the second survey, an additional option (I graduate in May of 2025) was added. This option was not

included in the first survey, and those students are likely represented as currently enrolled.
Career Choices (All, Latino, Not Latino)

Select a statement that best describes where you are in deciding what career to pursue after
college.

All Respondents Self-Identified Did Not Self-

(n=p597) as Latino Identify as Latino
(n=251) (n=346)

n % n % n %
ra?:dt have any potential career in 19 3.18% 8 3.19% 11 3.18%
Exploring options within a broad area 68 11.39% 25 9.96% 43 12.43%
Exploring options within a specific field 127 21.27% 54 21.51% 73 21.10%
Somewhat decided on a career 124 20.77% 53 21.12% 71 20.52%
Definitely decided on a career 253 42.38% 111 44.22% 142 41.04%
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Career Choices (Age Categories)

18-21 yrs 22-25 yrs 26-29 yrs 30-35 yrs 36-40 yrs 41-45 yrs 46-50 yrs Over 50 yrs
(n=290) (n=84) n=31) n=45) n=43) (n=40) (n=31) n=27)
n % n % n % n % n % n % n % n %

Don't have any potential
career in mind 7 241% | 4 | 476% | 1 | 323% | 0 | 0.00% | O | 0.00% | 2 | 500% | O | 0.00% | 5 | 18.52%
Exploring options within a
broad area 36 | 1241% | 6 | 714% | 2 | 6.45% | 6 | 1333% | 7 | 16.28% | 5 [ 1250% | 4 | 1290% | 2 | 7.41%
Exploring options within a
specific field 59 120.34% | 21 | 25.00% | 9 | 29.03% | 10 | 22.22% | 7 | 16.28% | 5 | 1250% | 11 | 35.48% | 5 | 18.52%
Somewhat decided on a
career 76 | 26.21% [ 16 | 19.05% | 4 | 12.90% | 7 | 1556% | 9 | 20.93% | 5 [ 1250% | 6 | 19.35% | 1 | 3.70%
Definitely decided on a career | 112 | 38.62% | 37 | 44.05% | 15 | 48.39% | 22 | 48.89% | 20 | 46.51% | 23 | 57.50% | 10 | 32.26% | 14 | 51.85%
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Factors Influencing Career Choices (All, Latino, Not Latino)

Respondents were asked to rate the importance of a list of factors that may influence their
career choices. The data below show the percentage of respondents indicating that each factor
is “Very Important.”

Self-ldentified Did Not Self-

All Respondents . . .
(n=597) as I__atlno Identlfy_ as Latino

(n=251) (n=346)

n % n % n %
My strengths and weaknesses 354 59.30% 145 57.77% 209 60.40%
My academic abilities 314 52.60% 135 53.78% 179 51.73%
My knowledge of jobs availability 279 46.73% 114 45.42% 165 47.69%
Earning potential of specific careers 273 45.73% 118 47.01% 155 44.80%
My family values/expectations 238 39.87% 89 35.46% 149 43.06%
My previous work experience 234 39.20% 98 39.04% 136 39.31%
Parents 209 35.01% 86 34.26% 123 35.55%
My cultural background/expectations 183 30.65% 69 27.49% 114 32.95%
Teacher/professor 139 23.28% 59 23.51% 80 23.12%
Relative other than a parent 104 17.42% 36 14.34% 68 19.65%
Valencia Career Advisor 101 16.92% 40 15.94% 61 17.63%
Valencia Student Success 99 16.58% 38 15.14% 61 17.63%

Coach/Academic Advisor

Peers/friends 89 14.91% 30 11.95% 59 17.05%
Community members 68 11.39% 26 10.36% 42 12.14%
Friends of Parents 56 9.38% 16 6.37% 40 11.56%
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Factors Influencing Career Choices: Correlation with Age

The data below show the percentage of respondents by age group indicating that each factor is “Very Important.”

18-21 yrs 22-25yrs 26-29 yrs 30-35yrs 36-40 yrs 41-45 yrs 46-50 yrs Over 50 yrs
(n=291) (n=85) (n=32) (n=45) (n=43) (n=40) (n=32) (n=27)
n % n % n % n % n % n % n % n %
My strengths and 176 | 60.48% | 55 | 64.71% | 13 | 40.63% | 30 | 66.67% | 24 | 55.81% | 21 | 52.50% | 22 | 68.75% | 13 | 48.15%
weaknesses
My academic abilities 154 | 52.92% | 46 | 54.12% | 13 | 40.63% | 31 | 68.89% | 21 | 48.84% | 20 | 50.00% | 16 | 50.00% | 13 | 48.15%

Earning potential of

. 128 | 43.99% | 44 | 51.76% | 12 | 37.50% | 26 | 57.78% | 20 | 46.51% | 22 | 55.00% | 12 | 37.50% | 9 | 33.33%
specific careers

mi'l‘:;m';dge of jobs 122 | 41.92% | 44 | 51.76% | 15 | 46.88% | 29 | 64.44% | 21 | 48.84% | 18 | 45.00% | 18 | 56.25% | 12 | 44.44%
Parents 118 | 40.55% | 36 | 42.35% | 8 | 25.00% | 16 | 35.56% | 10 | 23.26% | 9 | 22.50% | 7 | 21.88% | 5 | 18.52%
My family

. 103 | 35.40% | 39 | 45.88% | 11 | 34.38% | 23 | 51.11% | 19 | 44.19% | 18 | 45.00% | 13 | 40.63% | 12 | 44.44%
values/expectations

My previous work

. 87 | 29.90% | 44 | 51.76% | 12 | 37.50% | 24 | 53.33% | 20 | 46.51% | 15 | 37.50% | 19 | 59.38% | 13 | 48.15%
experience

My cultural

. 86 | 29.55% | 29 | 34.12% | 8 | 25.00% | 18 | 40.00% | 13 | 30.23% | 11 | 27.50% | 9 | 28.13% | 9 | 33.33%
background/expectations

Teacher/professor 65 | 22.34% | 25 | 29.41% | 8 | 25.00% | 15 | 33.33% | 8 | 18.60% | 10 | 25.00% | 6 | 18.75% | 2 | 7.41%
Eg:tr:‘t’“the”ha”a 47 | 16.15% | 17 | 20.00% | 6 | 18.75% | 8 | 17.78% | 5 | 11.63% | 8 | 2000% | 6 | 18.75% | 7 | 25.93%

Valencia Career Advisor | 43 | 14.78% | 13 | 15.29% | 4 | 12.50% | 12 | 26.67% | 7 | 16.28% | 8 | 20.00% | 8 | 25.00% | 6 | 22.22%

Valencia Student

Success . 41 | 14.090% | 13 | 1529% | 3 | 9.38% | 12 | 26.67% | 6 | 13.95% | 9 | 22.50% | 10 | 31.25% | 5 | 18.52%
Coach/Academic

Advisor

Peers/friends 39 | 13.40% |21 | 24.71% | 6 | 1875% | 8 | 17.78% | 4 | 9.30% | 4 | 10.00% | 5 | 15.63% | 2 | 7.41%
Community members 27 | 9.28% |14 | 16.47% | 5 | 1563% | 6 | 13.33% | 4 | 9.30% | 5 | 1250% | 4 | 12.50% | 3 | 11.11%
Friends of Parents 23 | 7.90% | 13| 15.29% | 4 | 1250% | 6 | 13.33% | 1 | 2.33% | 4 | 10.00% | 3 | 9.38% | 2 | 7.41%
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Rating Career Counseling: Selecting an Academic Pathway

Current and prospective students were asked to rate the usefulness of Valencia College
resources, services, and programs in helping them to select an academic pathway to reach
their career goals. The data below show the percentage of respondents indicating that each
resource is “Very Useful.”

All Respondents Self—ldeqtified Did_ Not Self—
(n=597) as Latino Identify as Latino
(n=251) (n=346)
n % n % n %
College website 239 40.03% 101 40.24% 138 39.88%

Student Success Coaches/Academic 236 39.53% 109 43.43% 127 36.71%
Advisors

Faculty 220 36.85% 99 39.44% 121 34.97%
New Student Experience 214 35.85% 99 39.44% 115 33.24%
Career Center 194 32.50% 83 33.07% 111 32.08%
Career Center Website 186 31.16% 82 32.67% 104 30.06%

Rating Career Counseling: Supporting Academic and Career Planning

Current and prospective students were asked to rate the usefulness of Valencia College
resources and programs in supporting their academic and career planning. The data below
show the percentage of respondents indicating that each resource is “Very Useful.”

All Respondents Self—lder?tified Did_ Not Self—
(n=597) as Latino Identify as Latino
(n=251) (n=346)
n % n % n %

Student Success Coaches/Academic 233 39.03% 104 41.43% 129 37.28%
Advisors

College website 232 38.86% 99 39.44% 133 38.44%
Faculty 211 35.34% 96 38.25% 115 33.24%
New Student Experience 208 34.84% 94 37.45% 114 32.95%
Career Center 186 31.16% 83 33.07% 103 29.77%
Career Center Website 185 30.99% 80 31.87% 105 30.35%

Rating Career Counseling: Transitioning to the Workforce

Past students were asked to rate the usefulness of Valencia College resources and programs in
supporting their transition to the workforce. The few responses to this question were not
enough to conduct analysis.
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Methods to Assist Career Planning

Respondents were asked to rate the appeal of a list of methods that might support them in their
career planning. The data below show the percentage of respondents indicating that each
method would be “Very Appealing.”

Self-ldentified Did Not Self-
All Respondents . . .
(n=597) as Latino Identify as Latino
(n=251) (n=346)
n % n % n %
Internship or experiential learning in 321 53.77% 134 53.39% 187 54.05%
career area
Mentorship in career area 279 46.73% 117 46.61% 162 46.82%
Guidance from a professor 245 41.04% 91 36.25% 154 44.51%
Career fairs 230 38.53% 97 38.65% 133 38.44%
Online career center resources 223 37.35% 90 35.86% 133 38.44%
Accelerated Skills Training (AST) 213 35.68% 86 34.26% 127 36.71%
Counseling or programs that involve 123 20.60% 48 19.12% 75 21.68%
my family
Other 49 8.21% 17 6.77% 32 9.25%
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